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INTRODUCTION
CHAPTER I
INTRODUCTION
The institution we call 'school' is what it
is because we made it that way. If it is
irrelevant as Marshall McLuhan says; if it
shields children from realty, as Norbert
Wiener says; if it educates for obsolescence,
as John Gardner says; if it does not develop
intelligence, as Jerome Bruner says; if it is
based on fear, as John Holt says; if it avoids
the promotion of significant learning, as Carl
Rogers said; if it punishes creativity and
independence, as Edgar Friedenberg says; if,
in short, it is not doing what needs to be
done, it can be changed; it must be changed.
It can be changed, we believe, because there
are so many wise men, who in one way or an-
other, have offered us clear, intelligent,
and new ideas to use, and as long as these
ideas and the alternatives they suggest are
available, there is no reason to abandon
hope .
1
Coleman, Silberman, Holt, Dennison, Jencks, Allen,
Graubard, Kozol, the Fleischmann Commission, the Commission
on the Reform of Secondary Education, the President's
Science Advisory Commission and others all report that our
schools are failing students and failing society; that our
schools insulate students from the complexities and reali-
ties of the world; that schools stymie children's initiative
and creativity; that schools discourage individual differ-
ences thereby failing to meet individual needs ; that schools
give little or no opportunity for students to accept the
1-Neil Postman and Charles Weingartner, Teaching as a
Subversive Activity (New York: Delacorte Press, 1969 ),
introduction
.
2responsibility for their own learning and behavior; and that
simply stated, schools are failing the very people they were
designed to serve. With all the pessimism and divergent
thoughts concerning public schooling, many educators believe
that the greatest challenge to education is to discover how
can become a strength rather than a source of con-
flict and division. Therefore, educators must seek ways to
educate a generation of youth to appreciate differences.
The controversies over busing and school integration,
over the financing of public education, over the isolation
of different ages and the generation gap, over the struggle
for women's rights, over the cry for a return of the
"basics", over the "new romantics" of the educational left,
over the liberal and libertarian critics like Charles Sil-
berman, over the Christopher Jenkes who raise the quality/
equality issues, over the conflict between nationalistic
loyalties and international cooperation--all have at their
core the challenge to society of finding unity in diversity.
Finding unity in diversity is no easy task, especially
when tradition is examined. Ever since schooling was first
made compulsory in this country in the 19th century, the
institution we call "school" has retained many of the
objectives and much of the structure of that time.-'- There
have been strong clashes between families and the state
1Joseph F. Kett, "Adolescence and Youth in Nineteenth-
Century America," Education in American History , edited by
Michael B. Katz (London, England: Praeger Publishers, 1973)
p . 53
.
3over how to educate children. The issues involved have
varied as much as families do in their notions of what
values and/or skills should be taught and how they should
be taught. The state, in contrast, has been fairly con-
sistent in its position of using the public schools to
further the melting pot. One language was encouraged as
was the development of a uniform curriculum which would
teach all children what they would need to know to become
responsible citizens. Unfortunately, our uniform common
school tradition has become a major obstacle to educational
reform. ^
Today, schools are expected to respond to the needs
and values of the 1970's. Our culture has become increas-
ingly pluralistic while our schools have developed a strong
monolithic structure. This monolithic system has been
unable to respond to the needs of communities and their
pluralistic populations. Increased pluralism calls for
alternative modes, vehicles and styles of education. The
concept of options in public education is consistent with
a democratic philosophy, a pluralistic society and a free
market system. Freedom and diversity are as desirable in
education as they are in other aspects of our society.
Therefore, communities need to develop alternatives to
serve their various clientele, to meet needs not presently
1-David Tyack , "Bureaucracy and the Common School: The
Example of Portland, Oregon, 1851-1913," Education in
American History, edited by Michael B. Katz (London
,
England: Praeger Publishers, 1973), p. 167.
4being met, and to expand the number of learning environments
to accommodate a broader range of learning and teaching
styles
.
Schools must attempt to meet all children's needs.
This cannot be done with a monolithic approach to schooling.
Educators have sought too long to find a single orthodoxy.
Communities can no longer afford— financially or emotionally
to sink all their resources into one strategy which may
prove ineffective. Competing ideas keep options open and
should offer equal opportunity for nearly every student to
fulfill his potential and attain reasonable goals. No
single curriculum can possibly satisfy the abilities and
aspirations of all students. Long ago schools introduced
alternative curriculum and elective subjects. However, they
geared them all to the same lifestyle and same essentially
"closed" system based on status, authority and conformity.
By offering a variety of alternatives, schools would
extend the elective system from mere choice of subjects to
choice of ways of working. Generally, although alternative
schools would recognize the need for structure, sequence
and discipline, they also would recognize that for many
students a choice of the degree of structure in his school
life is as crucial as a choice between studying history and
auto mechanics.
Statement of the Problem
If parents, students and educators become committed to
establishing public school systems based on choice by
5offering a variety of alternatives, how will parents and
students be able to make wise decisions as to which setting
for learning would be best for the student? Stated differ-
ently, given a set of alternative learning environments,
how can students and parents receive the proper guidance as
to which learning setting would best meet the student's
needs?
The school community of Scarsdale, New York recognized
that the conventional High School was not meeting the needs
of all its students. Therefore, an alternative high school
was developed to expand the number of learning environments
and to complement the conventional High School. Attendance
the Scarsdale Alternative School is based on student
choice; therefore, it is important that students be given
guidance as to which setting for learning would be best for
them.
Students at the Scarsdale Alternative School have
achieved various levels of success in the traditional school
environment and also at the Scarsdale Alternative School.
However, a student's success at the Scarsdale Alternative
School has not necessarily been predictable on the basis of
the various intelligence and achievement indicators which
are used in the Scarsdale System.
Due to the lack of effective predictors, the Scarsdale
Alternative School and the guidance staff at Scarsdale
High School have been unable to provide adequate counsell-
ing to students as to which learning setting—Scarsdale High
School or Scarsdale Alternative School—would best meet
their needs. To provide better guidance for students in
the selection of an appropriate setting for learning,
knowledge about student personality characteristics may be
an important ingredient to take into consideration if
schools based on choice are to be real options. Matching
student personality with teaching and learning settings is
paramount if good teaching and learning are to take place
and if students are going to be able to take advantage of
a school system based on options. 1
Given the foregoing discussion, the problem focus of
this study was to determine whether a relationship exists
between identifiable student personality characteristics
and a student's probability of success at the Scarsdale
Alternative School.
Purpose of the Study
The purpose of the study was as follows:
1. To determine the nature of the relationship
between student personality characteristics and student
success at the Scarsdale Alternative School.
2. To determine whether meaningful selection criteria
based on the nature of the relationship between personality
and success, can be developed for use in advising students
and parents as to a student's probability of success at the
Scarsdale Alternative School.
^•-Mario Fantini, Public Schools of Choice (New York,
N.Y.: Simon and Schuster, 1973), Chapter 3.
7In addition, as an outgrowth of this research
study this researcher hopes to provide insight into the
philosophy of " alternativism" and to offer direction for
further research regarding the role of alternative educa-
tion in public education today.
Rationale for the Study
Alternativism: Philosophy, Type and Characteristics
V
Every society must somehow solve the problem
of transforming children into adults; for
its very survival depends on the solution.
In every society there is established some
kind of institutional setting within which
the process of transition is to occur, in
directions predicted by societal goals and
ideas. In our view the institutional frame-
work for maturation in the United States is
now in need of serious examination. These
special institutions are schools and young
people have the special role of students.
We do not think this special role prepares
them for being adults. Changes in the
objectives of schools are necessary because
of changes in society.
1
Unfortunately, there has been, in general, no real
move to change the definition of what constitutes education
so that it will not exclude or discourage so many. American
society has developed a pattern within its educational
institutions leaving only a single legitimate path for a
young person to take—he must stay in school as long as he
can stand it. If he cannot endure it, he drops out. A
student now is successful in terms of schooling only if he
^President's Science Advisory Committee, "Youth:
Transition to Adulthood" (Washington, D.C.: Government
Printing Office, 1973).
8goes all the way through. As a nation, we have committed
our schools to an almost impossible task—the education of
all our youth—without offering options.
Some people believe that the lack of options in public
education today is a historical accident. During this
country's first 150 years more learning options were avail-
able than are available today.
1
In the agrarian and fron-
tier society
,
children had the choice of leaving school and
participating in on-the-job training in farming and other
organizations
. Apprenticeships were common. As our
society became industrialized, on-the-job training expanded
to include children working in factories. Whether the con-
ditions were desirable or not, work was a legitimate learn-
ing alternative to schooling. Evening schools developed
to meet the academic needs of the working youth. Day pro-
grams of high school and elementary schools were academic-
ally oriented to prepare those few (in 1900 less than 10%
of all youth in the country completed high school) who
would finish high school and go on to college. However,
as more adults immigrated to this country and needed jobs,
as labor unions developed, as child labor laws were
enforced, apprenticeships and regular work became more and
1Vernon Smith, Daniel J. Burke, and Robert D. Barr,
"Optional Alternative Public Schools," (Indiana: Phi Delta
Kappa Educational Foundation, 1974), p. 6.
2Smith
,
Burke, and Barr, "Optional Alternative Public
Schools," p. 6.
9more scarce for the youth of this country. Therefore, chil-
dren were kept in school because other opportunities were
no longer available to them. Soon after, schooling became
compulsory for all American youth.
If we as a country continue to be committed to educa-
ting all our children and if the schools are inadequate as
so many say they are, it is essential that appropriate and
significant changes be made. The problem is that the
diversity in publics to be served and the variety of solu-
tions proposed make it virtually impossible to reach a con-
sensus on program, procedure or even direction. Organizing
schools to provide for the individual beliefs, interests
and needs of many different groups has become a frustrating
and elusive goal for educators and Boards of Education.
It should be assumed that the role and expectation of
the public school will be as varied as the community whose
children it serves. The community is comprised of individ-
uals with a variety of beliefs about the purposes, goals and
processes of the schools. Trying to provide for all these
beliefs may be both impossible and undesirable in one
school setting; impossible since the beliefs will probably
range the whole spectrum from authoritarian, teacher-direct-
ed, subject centered, "no nonsense" programs to child-cen-
tered, interest area based, open programs; undesirable since
a school pulled in several directions at one time will fall
apart as its staff and students begin to choose loyalties
and/or vie for power, prestige and funds.
10
Fortunately many school communities have recognized
that the conventional public schools are not meeting the
needs of all their students so they have developed alterna-
tive public schools to complement the conventional schools.
Alternative schools take many forms and go by various names
but generally an alternative school may be defined as a
voluntary
,
relatively small and somewhat autonomous school
designed to provide options to the established order.
Through varied structures and learning relationships,
alternative schools offer students, parents, teachers
ciricl their communities new choices and new settings. When a
community provides optional alternative public schools, the
conventional school becomes one option; usually it is the
most popular option. Alternative schools in most instances
are not intended to replace the conventional school; rather
they are intended to complement it so that the alternatives
and the conventional school together will provide education-
al programs that are more responsive to the needs of stu-
dents .
Review of National Commissions
Correspondingly, while communities have been recogniz-
ing the need for providing students and parents with learn-
ing options, there has been a growing preoccupation on the
part of numerous national educational organizations (NEA,
' ASCD
,
NASSP) with the concept of educational alternativism.
In addition several national reports on education have
11
recommended the offering of alternative public schools.
The most noteable reports are
:
1. The Carnegie Corporation's Study, Crisis in the
Classroom
,
by Charles Silberman, 1970.
2. The Kettering Foundation's "Report of the
National Commission on the Reform of Secondary Education,"
1973.
3. The President's Science Advisory Commission,
"Youth: Transition to Adulthood," 1973.
4. New York Commission on the Quality, Cost and Finan-
^^-^9 of Elementary and Secondary Schools
,
(Fleischmann
Commission), 1972.
5. Masters of Choice: A Ford Foundation Report on
Alternative Schools, 1974.
The Fleischmann Commission states that "Alternative
choices will make schools more adaptable to student needs
and desires and thereby generally more attractive."!
The "Report of the National Commission on the Reform
of Secondary Education" makes the following recommenda-
tions :
Each district should provide a broad range
of alternative schools and programs so that
every student will have a meaningful educa-
tional option available to him.
2
!m. Fleischmann, New York State Commission on the
Quality, Cost and Financing of Elementary and Secondary
Schools
,
Vol. 2, 1972.
2A Report of the National Commission on the Reform of
Secondary Education, The Reform of Secondary Education ,
established by Charles F. Kettering Foundation," (New York:
McGraw Hill, 1973), p. 9.
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B. Frank Brown, Chairman of the National Commission on
the Reform of Secondary Education, said that the Commission
endorses and encourages alternative schools and alternative
programs within conventional schools. He said that in the
past we have focussed on traditional programs and neglected
the opportunities for constructive intervention. According
to Brown
, "Alternative programs offer the greatest promise
for coping with this situation." 1
The President's Science Advisory Committee recommended
that young people have the opportunity for more non-academic
experience, for more contact with other age groups, and for
more scope to make decisions for themselves and take respon-
sibility for others. ^ The panel would like to see the
development of more specialized schools where students would
follow particular interests, and of smaller schools to
mitigate the impersonality of the prevalent big, comprehen-
sive high schools. The panel would also like to see young
people take roles other than as students, for example, as
tutors of younger children. This committee recommended a
variety of alternative schools and programs.
Each of these Commissions urge educators and Boards of
Education to recognize that authentic learning can take
place in a wide variety of settings. They hold that non-
1A Report of the National Commission on the Reform of
Secondary Education, The Reform of Secondary Education , p. 9.
President's Science Advisory Committee, "Youth:
Transition to Adulthood".
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traditional paths to learning—alternatives to the conven-
tional classroom program— should be encouraged under the
direct and immediate control of the school districts. The
Commissions point out that efforts can no longer be aimed
at trying to improve the one uniform system but must be in
the direction of making the schools responsive to diversity
and to individual and cultural differences. This is one
reason why educational alternatives within the framework of
public education have developed to the point where almost
every major city has some form of educational alternatives
for its students and parents as do many suburban and rural
school systems.
Alternative School Typologies
While alternative schools usually develop as respon-
ses to particular needs within their communities, Vernon
Smith has defined some common types into which the majority
of optional alternative public schools would fit:
Open schools provide individualized learning
experiences organized around interest or
resource centers throughout the building.
Open education is not new, but interest in
open schools has been growing because of
their popularity in Great Britain and be-
cause of recent developments in the psychology
of learning. The St. Paul Open School is one
example; housed in a refurbished warehouse, it
enrolls 500 students in kindergarten through
grade 12.
Schools-without-walls provide learning exper-
iences throughout the community and offer
increased interaction between school and com-
munity. Philadelphia's Parkway program, which
opened in 1969, was the first and is probably
the best known. Others include Metro in Chicago,
(formerly Community High School) inerkeley, and City School in Madison, Wis-consin. ' *
—
earning centers have a concentration of
resources in one location available to allof the students in the community. Theseinclude magnet schools, educational parkscareer education centers, and vocational
'
and technical high schools. St. Paul hasdeveloped a network of learning centers atboth elementary and secondary levels.
Students spend part of the day in theirhome school and part in an optional learninq
center. The Skyline Center in Dallas pro-
vides learning experiences that cannot be
offc^od- in every high school— an aircraft
hanger and airstrip, a computer center, and
classes in Greek and Swahili.
Continuation schools make provision for
students whose education has been (or might
be) interrupted—drop-out centers, re-entry
programs, pregnancy-maternity centers,
evening and adult high schools, and street
academies. The Metropolitan Youth Education
Center, with four locations in Denver and
Jefferson County, Colorado, and Pacific
Shores High School in Manhattan Beach, Cal-
ifornia, both in operation for about ten
years, have served the needs of thousands
of students within their communities.
Multicultural schools emphasize cultural
pluralism and ethnic and racial awareness;
they usually serve a multi-cultural student
body. Bilingual schools with optional
enrollment are included in this category.
Sand Everywhere in Hartford, Connecticut, is
a multicultural elementary school in a for-
mer warehouse. Agora in Berkeley is a high
school serving black, Chicano, and white
students
.
Free schools emphasize freedom for students
and teachers to plan and implement their own
learning experiences without conventional
constraints. This term is frequently used
to designate nonpublic alternative schools,
but a few free schools are available by
choice within public school systems in Ber-
keley, Minneapolis, and Philadelphia.
15
Schools within-a-school operate when a
small number of students and teachers areinvolved by choice in a different learning
program. This category includes both the
minischool within the building and the sat-
elite school on another location but with
administrative ties to the conventional
school. Schools—within-schools usuallybelong to one of the six types above.
The complex of alternative schools has
several optional alternative schools
housed together in one building and
usually under one administration. Haaren
High School in New York City; Quincy II
in Quincy, Illinois; New School in Cleve-
land Heights, Ohio; and Ravenswood High
School in East Palo Alto, California, are
all large high schools which consist of a
number of alternative schools or mini-
schools. The conventional program may or
may not exist as one of the alternatives.
Cooperative alternative schools exist
when one or more optional alternative
schools are cooperatively funded and
operated by several nearby school
systems. In Hartford, Connecticut;
Kent County, Michigan; and the Greater
Philadelphia area, school districts
have collaborated to offer optional
schools to students from several com-
munities. 1
Naturally there may be considerable overlapping among
these categories. And some optional alternative public
schools would not fit into any of these categories. The
Alternative Education Center in Grand Rapids is a school
based on behavior modification. The Pratt/Motley Schools
in Minneapolis are continuous progress elementary schools.
Some alternative public schools operate as voluntary
1Smith, Burke, and Barr, "Optional Alternative Public
Schools," pp. 9-11.
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integration models within their communities-in Louisville,
St. Paul
, Philadelphia
,
and Chicago, to name a few.
In addition to the above typology, alternative schools
may be classified by functional types. Professor Daniel
L. Duke ( SUNY-Albany ) has posited the existence of six
functional types of alternative schools: academic, explor-
atory, preparatory, therapeutic, revolutionary, and
undecided. 1
According to Professor Duke:
The academic alternative is designed to
provide a rich and stimulating atmosphere
for highly motivated students.
. . .The
exploratory alternative (which unlike
the academic alternative most often caters
to elementary age children) strives to
offer as much freedom as possible for
students to generate and pursue their own
interests. Exploratory alternatives in-
volve far less teacher direction than
academic alternatives which, in turn, are
less directive than preparatory alterna-
tives. This third type seeks to provide
subjects and skills necessary for students
desiring to achieve a predetermined,
socially acceptable goal such as admission
to college. Though these preparatory
alternatives attempt to create humanistic
learning environments they are not far
removed from many conventional schools.
Therapeutic alternatives embody, as
(primary) priorities, the affective or
psycho-social development of students.
Emphasis is placed on self-initiated
learning, group dynamics and understand-
ing one's being, rather than on produc-
tivity or preparation. Revolutionary
alternatives are intended to socialize
1Daniel Duke, The Re-Transformation of the Schools:
Relating to the Emergence of Radical Alternative Schools
in the U.S., a research proposal, 1973.
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students or raise their consciousness
according to a more-or-less specific set
of counter culture behaviors and princi-
ples. Finally, there are alternative
schools that appear undecided about theirfunction. In attempting to undertake
several functions they overextend them-
selves in much the same way that the
(standard) public school has been accused
of doing. 1
Duke derived these functional types by focusing on the
intended daily operations or pedagogical characteristics
of the school—its curriculum, instructional methods,
evaluation techniques, etc.
A second typology suggested by Duke is based on
decision-making process and formal organizational structure
and yields categories that might be characterized according
to who dominates school policy: (1) teacher governed,
(2) parent-teacher governed, (3) student-teacher governed,
(4) student governed, (5) teacher-administrator governed,
and (6) no consistent form of goverance.
Taking Vernon Smith's typology and Duke's two typol-
ogies together as dimensions of a grid, these three sets
of categories present a matrix which provides one with a
pretty good basis for characterizing or defining any par-
ticular alternative school effort.
^Duke
,
The Re-Transformation of the Schools: Relating
to the Emergence of Radical Alternative Schools in the
U.S.
2Duke, The Re-Transformation of the Schools: Relating
to the Emergence of Radical Alternative Schools in the
U.S.
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Characteristics of Alternative Schools
Regardless of what category particular alternative
schools fall into, most alternatives share some or all of
the following characteristics:^
1. Options : Alternative public schools provide
options within public education for students, parents and
teachers. Usually these options are open to all, but
there must always be a choice so that the alternative
schools have a voluntary clientele. There are many pro-
mising and innovative schools throughout the country, but
if there is no choice of schools within a community they
cannot be included in the term "alternative public schools"
as this researcher has defined that term.
2. Community Needs : Alternative public schools have
a commitment to be more responsive to some need within
their communities than most conventional schools.
3. Goals and Objectives : Alternative public schools
usually have a commitment to a more comprehensive set of
goals and objectives than their conventional counterparts.
While most alternative schools are concerned with basic
skills development and with college and vocational prepara-
tion, they are also concerned with the improvement of
self-concept, the development of individual talent and
1The collection of characteristics is derived from
this researcher's own experience as well as from the liter-
ature, especially the National Alternative Schools Program,
University of Mass., Dr. Dwight Allen; Dr. Mario Fantini;
and the National Consortium on Options in Public Education,
University of Indiana.
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uniqueness, the understanding and encouragement of cultural
plurality and diversity, and the preparation of students
for various roles in our society. Alternative schools
typically have comprehensive sets of objectives covering:
basic skill development, affective development, cognitive
development, talent development, career development and
role development (citizen-voter, consumer-critic, parent-
spouse)
.
Flexibility : Most alternative schools are more
flexible and therefore more responsive to evolution and
change
.
5. Humanism : Alternative schools attempt to be more
humane to students and teachers. Partly because they tend
to be smaller than conventional schools, alternative
schools have fewer rules and bureaucratic constraints for
students and teachers . In many cases the alternative school
has been designed to eliminate those aspects of the culture
of the school which are most unpleasant and oppressive.
6. Student Involvement : Most alternative schools
involve students, teachers and parents (to some degree) in
planning, operating and evaluating the program. In many
alternative schools students beyond being active partici-
pants in the learning process are also involved in designing
and implementing their educational activities and in accept-
ing the responsibility for their own learning and behavior.
7. Governance : Most alternative schools have some
form of shared decision making among students and teachers
governance and
where students play an active role in the
maintenance of their school.
8. Scheduling : In alternative schools learning activ-
ities usually take precedence over time. Learning tasks
determine time usage rather than having the clock determine
the length of a given learning experience. Individual
schedules and time constraints are managed within an
educational setting instead of starting with imposed con-
straints and subsequently maneuvering learning tasks to fit
such constraints.
9 * Community Involvement : Many alternative schools
are bringing communities back into the schools; the commun-
ity has become a valuable resource for learning. Community
and resource people often run classes in subject areas and
are active participants in the life of the school. Likewise,
many students in alternative schools are spending more time
in their communities dealing with the problems of their
community.
10. Size : Most alternative schools are small in size,
usually informal in style where all teachers usually know
all students.
11. Student Population : Most alternative schools seek
diverse enrollments so that the student group is represent-
ative of the range in the district.
12. Administration ; Frequently alternative schools
test new management or administrative arrangements, differ-
ent evaluating systems and cross graded groups.
21
13 * Accountability
: Alternative schools have built
in accountability. If students do not choose them, they
do not survive.
14
. Cost: Generally alternative schools operate near
per pupil costs of other schools in the district.
15 * Requirements : Public Alternative Schools meet
state requirements.
Considered collectively, these characteristics indicate
that optional alternative schools do differ in significant
ways from their conventional schools. However, these differ-
ences are not nearly as significant as the total impact of
alternative schools on the school system. Each alternative
school, by being responsive to certain learning needs, helps
create a local school system that is more responsive to
the needs of its community.
Synthesis of the Literature
Alternative schools provide greater diversity of
activity and different ways of teaching and learning.
Therefore, they provide a natural arena for exploring the
relationships between the learning styles of students with
certain personality characteristics to instructional styles
of teachers, in various learning environments.
According to Mario Fantini "personality is an element
of style. "1 Some learners need teachers who are strong,
dramatic, or extroverted, while others need a more quiet
•^-Fantini, Public Schools of Choice, p. 67.
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subdued teacher. Some students will benefit most from
classrooms that are informal, with students talking to one
another and moving about, while other students will benefit
most from classrooms that are quiet and routinized. Differ-
ent students are comfortable with different environments.
The point is that since both students and teachers are of
many sorts, it improves learning to seek a harmonious match
between them.
As Joyce and Weil put it; "if the growth of the indi-
vidual is a product of his environment then teaching becomes
a process of matching environments to individuals." 1 Unfor-
tunately, as Raymond Cattell stated in 1973, "Extremely
little research has been done on personality and the educa-
tive process . " ^ As to the relationships among learning
styles, environments and personality, only fragmentary
studies exist, of which Hunt's studies (1966, 1971, 1973)
are especially noteworthy.
^
1Joyce and Weil, Models of Teaching (New York: Prentice
Hall, 1972)
,
p. 164.
O
Raymond B. Cattell and Herbert W. Eber, Handbook
for the Sixteen Personality Factor Questionnaire
(Champaign
,
Illinois: Institute for Personality and Ability
Testing, 1970), p. 237.
^Hunt's studies examined the developmental match of
person to environment in terms of coordinating Conceptual
Level (Person) with degree of structure (environment) . The
results of his studies show that low Conceptual Level
learners profit more from high structure and high Conceptual
Level learners profit more from low structure or are less
affected than low Conceptual Level learners by variations in
structure. However, Hunt emphasized that the matching model
does not specify how to implement person-environment match-
ing but only specifies the nature of the match.
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Given the fact that so little research has been done
on personality and the educational process, it is extremely
difficult for parents and educators alike to determine
which learning environment is best for each child. One of
the first questions raised about offering alternatives in
public schools concerns the ability of the parents and
students to make wise decisions. What do parents know about
which educational option or style is best for their children?
There are several ways a parent may approach the matter: a
parent may want more information on the options themselves;
the student is old enough, the parent may depend a
good deal on the opinion of his child; or the parent may
feel unprepared to make a choice and request the school to
use its own professional judgement in placing the child.
Regardless of approach the school has the responsibility to
inform and to guide students and parents as to what would
be the best learning setting for the student.
If alternative schools and programs are to be a way to
facilitate the process of change in schools--to overcome
the frustration of parents and students--to be more respon-
sive to the needs of individual students--ways must be
developed to determine which students would benefit most
from which type of setting for learning.
Since the type of personality an individual possesses
and brings to school is a prime determiner of his behavior,
1
iDavid E. Hunt and Edward Sullivan, Between Psychology
and Education (Illinois: Dryden Press, 1974) , Chapter 9.
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an investigation of the relationship of a student's person-
ality characteristics to his success in a learning setting
like the Scarsdale Alternative School may be useful to the
student, the parent, and the school. if student personal-
ity characteristics can be matched with student success in
the Scarsdale Alternative School, the Alternative School
staff and the guidance counselors at Scarsdale High School
will be able to better guide students toward the program
which will provide the student with the best opportunity to
succeed. It should be possible to prescribe for each child
the learning environment and teaching strategies that match
his personality, ability, achievement and learning styles.
Assumptions of the Study
In order to investigate the relationship between stu-
dent personality characteristics and student success in the
Scarsdale Alternative School, this researcher has, based on
the literature, made the following assumptions:
1. It is possible to better meet the needs of students
by providing them with optional structures as settings for
learning.
2. It is possible to define the characteristics of the
Scarsdale Alternative School in such a way as to allow for
predictions about student success based on student personal-
ity factors.
3. Student personality is a primary factor in deter-
mining student behavior and performance.
4. Relevant student personality characteristics can
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be identified through an existing testing technique.
5. Since all faculty members at the Scarsdale Alter-
native School are acquainted with all students, the
collected faculty opinion was accepted as an accurate repre-
sentation of student success at the Scarsdale Alternative
School.
6. A relationship between student personality and
success in a particular program will be useful in develop-
ing a program selection procedure.
Limitations of the Study
The present study was limited to an investigation of
the relationship between student personality characteristics
and student success in the Scarsdale Alternative School.
These general conditions as well as other theoretical
considerations suggested the following conceptual and pro-
cedural limitations:
1. As with much of educational research, this study
does not maintain adequate control over all the factors
related to educational outcome. In addition there may be
intervening variables not tapped by this study that may be
important determiners of a student's behavior and develop-
ment in an alternative school environment. (For example,
this study neglects to take into consideration the signif-
icance of teaching and learning styles as well as other
factors described in the educational literature as relating
to student success.)
26
2. Student success as determined by faculty con-
sensus may be only an approximate measure. in general in
alternative school settings, teachers are likely to rate
students successful because they look for the "positive" in
each student.
3. There is no way of knowing the extent to which the
results of this study stem from this researcher's inability
to measure the variables precisely or from the influence of
the variables themselves. This is due in part to the fact
that data about student success characteristics and person-
ality was collected at only one point in the student's
experience in the program. Therefore, readers are cautioned
about drawing any firm inferences of causal relationship.
4. This study examines just one school in one specific
setting with a small number of students making up the popu-
lation. Therefore, the application of the results of this
study to other populations in other settings may be limited.
CHAPTER II
THEORETICAL FRAMEWORK
CHAPTER II
THEORETICAL FRAMEWORK
Theoretical Considerations
The primary theoretical considerations for this study
were developed from social systems theory. Social systems
theory can be useful in analyzing the factors which influ-
ence the behavior of individuals in organizations . ^ While
Charles Bidwell has shown that schools have all the charac-
teristics of organizations
,
3 Jacob W. Getzels and Egon G.
Guba describe the organization (school) as a social
system. 3 It is important to note that the term "social
system" is conceptual rather than descriptive. For example,
givei one set of circumstances the school may be considered
an organization while the more general social system would
be the community. For another purpose a classroom or a
school may be considered a social system.
In this research study the school was viewed as a
social system. This chapter (a) reviews some of the factors
^Robert G. Owens, Organizational Behavior in Schools
(New Jersey: Prentice Hall, 1970), pp. 52-60.
^Charles E. Bidwell, "The School as a Formal Organ-
ization," The Handbook of Organizations (ed.) James G.
March (Chicago: Rand McNally, 1965), pp. 972-1022.
3Jacob W. Getzels, "Administration as a Social Process,
Administrative Theory in Education (ed.) Andrew W. Halpin
(Chicago: Midwest Administration Center, University of
Chicago, 1958), pp. 150-165. See also, Jacob W. Getzels
and Egon G. Guba, "Social Behavior and the Administrative
Process," School Review, 65 (Winter, 1957), pp. 423-441.
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discussed by Getzels and Cuba which influence the behavior
of individuals in organizations; (b) reviews the develop-
mental trends of personality and explores the nature of the
organization and the individual presented by Chris Argyris
;
and (c) discusses the implications of the Conceptual Level
matching model derived by David Hunt from the Conceptual
Level personality development theory also developed by Hunt
and his associates.
Jacob W. Getzels and Egon G. Guba
With respect to their model of organizational behavior,
Getzels and Guba begin with the consideration of a given
social system which they consider to be the most general
context of interpersonal or social behavior. Getzels and
Guba conceive of a social system as involving two dimen-
sions, institutions and individuals, that are thought to be
independent but actually are interactive.^ The institu-
tional dimension is characterized by certain roles and
expectations consistent with the goals of the system which
together make up the organizational (nomothetic) dimensions
of activity in the social system. The individual dimension
may be described to include concepts of individual personal-
ity and need-dispositions which together make up the personal
(idiographic) dimension of activity in a social system.^
^Getzels, "Administration as a Social Process,
pp. 150-165.
2Getzels, "Administration as a Social Process,
pp. 150-165.
II
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The social behavior found in the system may then be under-
stood as a function of two major elements: the institution,
role and expectation (nomothetic dimension)
; and the indi-
vidual, personality and need-dispositions (idiographic
dimension)'1'/ as shown in Figure 1.
In Getzels normative dimension, all social systems
have mandatory functions that are carried out in routin-
ized ways. These functions (such as governing or educa-
ting) usually become "institutionalized" and the agencies
established to carry out these institutionalized functions
for the social system are called "institutions". 2 For
example, the school is the institution responsible for
education. An important function of the institution is to
define the behavior of the "role incumbents". 3 The role
incumbent is the person who occupies a particular position
in the organization. A role has certain responsibilities
which are termed by Getzels as a "role expectation." 4
^The "idiographic-nomothetic" model, first proposed
as a collaborative effort of Getzels and Guba, was appar-
ently based on earlier concepts of the interactive relation-
ship between organization and man put forth by Kurt Lewin,
in Field Theory and Social Science (New York: Harper and
Brothers
,
1951)
.
2Ronald F. Campbell, Edwin M. Bridges, John E. Cor-
bally, Jr., Raphael 0. Nystrand, John A. Ramseyer, Intro-
duction to Educational Administration (fourth edition;
Boston: Allyn and Bacon, Inc., 1971), Chapter 8.
3Getzels
,
"Administration as a Social Process,"
pp. 150-165.
4 Getzels, "Administration as a Social Process,"
pp. 150-165.
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When the role incumbent fulfills his responsibilities, he
is said to be performing his role.
The role of the people in an organization are comple-
mentary. For example
,
the roles of teachers and those of
students cannot be defined or implemented except in relation
to each other. At Getzels' normative level of analysis,
personalities or individualizing characteristics" of all
incumbents are not examined.^- All role incumbents are
looked upon as performing the role in exactly the same way.
However, roles are occupied by real people and no two
people perform their roles in exactly the same way. There-
fore, to really understand the observed behavior, one must
consider the idiographic or personal dimension of social
behavior in addition to the normative dimension.
The personal (idiographic) dimension takes into con-
sideration that the role incumbent is a person with all the
"distinctive personality characteristics and needs of an
individual"^ Therefore, it is not enough to know the nature
of the roles and expectations; it is important to know
also the nature of the individuals "inhabiting the roles
and reacting to the expectations ^ According to Getzels,
to analyze the personal dimension one must look at both
^Getzels, "Administration as a Social Process,"
pp. 150-165.
^Getzels, "Administration as a Social Process,"
p . 158.
3Getzels, "Administration as a Social Process,"
p . 158.
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"personality" and "need-disposition". Getzels defines per-
sonality as "the dynamic organization within the individual
of those need-dispositions that govern his unique reactions
to the environment."! The central analytic elements of
personality are the need-dispositions .
2
Social behavior results as the individual attempts to
"cope with an environment composed of patterns of expec-
tations for his behavior in ways consistent with his own
independent patterns of needs. "3 How the nomothetic and
idiographic dimensions interact depends on the individual
and on the institutional role and is best expressed "as a
function of the interplay" between the two dimensions.
^
Getzels gives a general equation to express it:
B = f(R x P)
B = observed behavior
R = institutional role
P = personality of the role
incumbent^
^Campbell
,
Introduction to Educational Administration,
p. 239.
2Getzels, "Administration as a Social Process,"
pp . 150-165.
^Campbell, Introduction to Educational Administration,
p. 241.
^Owens, Organizational Behavior in Schools , p. 54.
5Getzels, "Administration as a Social Process,"
p. 157.
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This model of organization behavior presented by
Getzels and Cuba is directly applicable to the behavior
of individuals in educational settings. Needless to say
the proportion of role and personality factors determining
behavior will vary with the specific act, the specific
role and the specific personality involved. Regardless of
the degree, behavior remains a function of both role and
personality. Thus, organizational behavior can be seen as
a function of a dynamic interrelationship between the needs
of the individual person and the needs of the organization
as they are expressed by demands on the individual." 1
Chris Argyris
As an organizational behaviorist, Chris Argyris anal-
yzed the causes of some of the human problems in organiza-
tions and suggested that ". . .one cannot fully understand
the individual without understanding the organization. . .
and, vice versa." Argyris discussed some of the interrela-
tionships between the individual and the organization. The
viewpoint presented by Argyris that had particular relevance
to this research study focused on the situation of conflict
between the demands of an organization and the needs of an
individual within that organization.
Practitioners strive to attain congruence between the
10wens
,
Organizational Behavior in Schools , p. 169.
^Chris Argyris
,
Integrating the Individual and the
Organization (New York: John Wiley and Sons, 1964), p. 13.
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personal needs of an individual and the demands of an
organization. However, this is usually not possible.
Argyns says that there is an inherent inconsistency be-
tween the individual needs of a person and the demands of
the formal organization. 1 He suggests that the basic in-
congruency creates a situation of conflict, frustration
and failure of the participants- therefore, it is important
to find ways to manage the inevitable conflict.
Independent type
of Individual
Dependent type
of Individual
Figure 2. Schematic diagram of two different
organizational structures.
Figure 2 represents a schematic diagram of two differ-
ent organizational structures and personality types. This
diagram suggests that different degrees of conflict would
exist in different kinds of organizations depending on the
personal needs an individual brings to an organization.
For example, a dependent type of personality in an
1Chris Argyris, Personality and Organization: The
Conflict Between the System and the Individual (New York:
Harper and Row Publishers, 1957), Chapter VII.
unstructured organization might perceive less conflict be-
tween his personal needs and the demands of the organiza-
tion than an independent type personality would in a rigid
bureaucratic organization.
Argyns suggests that organizations should develop an
interpersonal atmosphere of trust and openness which would
encourage people to admit the conflict that exists, to
discuss it, and to try to find solutions. People should
not feel the necessity to hide the conflict that exists.
Not all conflict is bad.
"Conflict" in this situation refers to "the events
which occur when a person is not able to act in a specific
situation." 1 Conflict involves opposite needs between the
individual's personality and the organizational demands
existing at the same time. Since some degree of conflict
is inevitable, conflict must be dealt with for the sake of
the individual and the organization. When conflict is
dealt with, it is an experience of growth for the person-
ality. According to Argyris, there would be little need
for individuals or organizations to develop new ways of
behaving if there were no conflict. 2 Thus, when conflict
arises, organizations are forced to examine the demands
and expectations they place on individuals and individuals
are forced to examine their needs.
1Argyris, Personality and Organization; The Conflict
Between the System and the Individual
,
p. 39.
^Argyris, Personality and Organization: The Conflict
Between the System and the Individual, Chapter II.
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Why do people behave as they do in organizations?
Getzels says behavior is the result of the interaction be-
tween the individual and the organization. Individuals
try to be self-fulfilled. Individuals seek organizations
that allow for their needs to best be met. Likewise, all
organizations try to achieve their obligations, maintain
themselves internally and adapt to their external environ-
ment. This is what Argyris calls "self actualization".
To understand what difficulties might occur between
individuals and an organization, to make more precise pre-
dictions about the problems involved when human beings seek
to become a part of an organization and to determine how
personalities and individuals adapt to organizations, it is
necessary to examine personality development.
As the personality of an individual is a "developing
organism"
,
one way to examine the human personality is to
define the basic growth or developmental trends "inherent"
in it. Chris Argyris makes the following assumptions about
the human personality in our culture:
1. Tends to develop from a state of passiv-
ity as infants to a state of increasing
activity as adults. (This is what Erikson
has called "self-initiative" and Bronfenbrenner
has called "self-determination.")
2. Tends to develop from a state of depen-
dence upon others as infants to a state of
relative independence as adults. Relative
independence is the ability to 'stand on one's
own two feet' and simultaneously to acknow-
ledge healthy dependencies. It is character-
ized by the liberation of the individual from
his childhood determiners of behavior (e.g.,
family) and developing his own set of behav-
ioral determiners. This individual does not
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tend to react to others (e.g.
,
the boss) interms of patterns learned during childhood.
3.
Tends to develop from being capable ofehavmg only in a few ways as an infant tobeing capable of behaving in many different
ways as an adult.
4. Tends to develop from having erratic,
casual, shallow, quickly-dropped interests
as an infant to having deeper interests as
an adult. The mature state is characterizedby an endless series of challenges, where
the reward comes from doing something forits own sake. The tendency is to analyze
the study phenomena in their full-blown
wholeness, complexity, and depth.
5. Tends to develop from having a short time
perspective (i.e., the present largely deter-
mines behavior) as an infant to a much longer
time perspective as an adult (i.e.
,
where the
behavior is more affected by the past and the
future)
.
6. Tends to develop from being in a subor-
dinate position in the family and society as
an infant to aspiring to occupy an equal
and/or superordinate position relative to
their peers.
7. Tends to develop from a lack of aware-
ness of self as an infant to an awareness of
and control over self as an adult. The adult
who tends to experience adequate and success-
ful control over his own behavior tends to
develop a sense of integrity (Erikson) and
feelings of self-worth. Bakke shows that
one of the most important needs of workers
is to enlarge those areas of their lives in
which their own decisions determine the out-
come of their efforts.
1
Argyris believes that the personality development of
every individual can be viewed along these dimensions;
however, the exact location on each dimension will vary
1Argyris
,
Personality and Organization: The Conflict
Between the System and the Individual , pp . 50-51.
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with each individual. It should be understood that these
dimensions of personality development comprise only one
aspect of the total personality. Much depends upon the
individual's self-concept, his degree of adaptation and
adjustment and the way in which he perceives "his private
world ." 1 In addition there are some important factors that
operate to help an individual to deviate from the basic
developmental trends: the finite limits set by his own
personality as well as the basic characteristics of an
individual's personality which may be hidden by defensive
behavior and thus may not be observed directly.
^
As outlined above, Argyris' model of growth trends
was developed to help researchers understand the basic
dimensions of growth and development and to measure any
9^-^en individual's growth and development at a particular
moment in time. According to Argyris the extent to which
individuals (students) become participants in organizations
(schools) and are predisposed toward maturity, they (stu-
dents) will want to express needs or predispositions
related to the adult end of each specific developmental
continuum. Theoretically, according to Argyris, this means
that students expressing needs or predispositions relating
to the adult end of the developmental continuum will tend
^Argyris, Personality and Organization: The Conflict
Between the System and the Individual
,
Chapter II.
^Argyris, Personality and Organization: The Conflict
Between the System and the Individual , Chapter II.
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to obtain "optimum personality expressions" while at school
if they are provided with "an environment which permits
them to be more active than passive, more independent than
dependent, to have longer rather than shorter time per-
spectives, to have control over their learning and to
express many of their deeper more important abilities," 1
and conversely. These developmental trends, according to
Argyris, may be considered as basic properties of the human
personality.
A developmental theory describes the course of ideal
development and specifies the environment most likely to
produce developmental progression. Developmental trends
theories .are ways of thinking about how development
occurs, and about how the change from infancy to adult
maturing takes place; however, they will always be some-
what incomplete, selective and arbitrary, because no
personality theory is every complete.
David Hunt
The thinking of David Hunt is consistent with that
of Chris Argyris. David Hunt considers development accord-
ing to the following conceptual stages
1Argyris, Personality and Organization; The Conflict
Between the System and the Individual
,
p. 53.
^David E. Hunt and Edmund U. Sullivan, Between
Psychology and Education (Illinois: The Dryden Press,
1974)
,
p. 37.
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Stage A - immature, unsocialized stage
Stage B - dependent, conforming stage
Stage C - independent, self-reliant stage
- Age
Figure 3. Development of a conceptual
level under ideal conditions.
^
This Conceptual Level model, based on PBE (Personality,
Behavior, Environment, where according to Lewin, behavior
is the result of personality and the environment)
,
is "an
interactive theory of development that considers both pro-
gression or growth to be determined both by the person's
present developmental stage and by the environment he
experiences
^
The Conceptual Level theory was first
-1-Hunt and Sullivan, Between Psychology and Education
,
p. 209.
2Hunt and Sullivan, Between Psychology and Education ,
p. 210.
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described as a theory of personality development and organ-
•ization (Harvey, Hunt, Schroder). 1
Hunt has developed the Conceptual Level (CL) matching
model for the purpose of extending the theory to education.
Hunt points out that it is wise to think of environments
and developmental stages as being matched or mismatched. 2
According to Hunt and Sullivan, a person and an environment
are developmentally matched if the combination produces
progression and are mismatched if the combination results
in no progression.
Hunt and Sullivan use the CL matching model to illus-
trate how a theory of personality development can provide
educators with both a "developmental perspective" and a
"contemporaneous perspective.
"
1
Hunt makes a distinction between two kinds of indi-
vidual differences in which he states that a child may be
described in developmental (stage) and contemporaneous
(type) terms. According to Hunt/ the developmental perspec-
tive sees the child's present behavior in relation to past
changes and to future growth whereas the contemporaneous
perspective describes the child in terms of "accessibility
channels" which attempt to define the needs of the child
1O.J. Harvey, D.E. Hunt and H.M. Schrader, Conceptual
Systems of Personality Organization (New York: John Wiley
and Sons, 19 69) .
^Hunt and Sullivan, Between Psychology and Education,
Chapter 9.
^Hunt and Sullivan, Between Psycholgy and Education ,
p . 207
.
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in terms that could potentially be met through providing
the most appropriate learning environment. 1 The CL match-
ing model attempts to specify those environments most
appropriate for a child at a given stage for both contem-
poraneous and developmental purposes.
According to Hunt the basic dimension of environ-
mental variation is "degree of structure." 2 Hunt points
out that in a high structure the environment is largely
determined by the "training agent" (teacher) while the per-
son (student) has little or no responsibility for what
happens in the environment whereas in low structure the per-
son experiencing the environment is at least as imporant
in determining the environment as is the "training agent." 3
According to Hunt's environmental structures, low
structure in schools is exemplified by "student centered
approaches, discovering learning and inductive teaching"
(the student is mainly responsible for his learning) where-
as high structure is exemplified by "teacher-centered
approaches, learning through lecture and the deductive
approach (responsibility rests with the teacher). 4 Hunt says
1Hunt and Sullivan
,
Between Psychology and Education
pp. 206-222 •
2Hunt and Sullivan Between Psychology and Education
pp. 84-107, and 213.
/
3Hunt and Sullivan Between Psychology and Education
pp. 213-214 •
4Hunt and Sullivan Between Psychology and Education
p. 214.
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that the personality development of an individual should be
matched to the environment necessary for developmental pro-
gression, and only an interactive theory can do that.
Matched environment
for development
Unstructured with
emphasis on
autonomy
Encourage self-
expression within
moderate structure
Accepting but
firm; highly
structured
Conceptual
Level
: B
Age
High
Low
Figure 4. Conceptual level model, developmental
version, interactive theory^-
As Hunt's CL matching model indicates, (Figure 4), it is
important to coordinate person characteristics (CL) with
environment characteristics (degree of structure) if the
most meaningful learning is going to take place.
The various studies conducted by Hunt indicate that
given the characteristics of low CL persons (categorical,
1Hunt and Sullivan, Between Psychology and Education ,
p. 43
.
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dependent on external standards and incapable of generating
their own concepts)
,
these low CL persons would profit more
from highly structured approaches, whereas given the charac-
teristics of high CL persons (capable of generating new
concepts
,
having internal standards, and capable of taking
on different views) these high CL learners would either
profit more from low structured approaches or be unaffected
by the degree of structure. Thus, the essence of the CL
matching model (person-environment interaction) is a
generally "inverse relation between CL and degree of struc-
ture: Low CL learners profit more from high structure and
high CL learners profit more from low structure or, in some
cases, are less affected by variation in structure." 1 Hunt
emphasized that this matching model does not specify how to
implement person-environment matching but does specify the
nature of the match.
Framework for the Study
Given the theoretical considerations described in the
preceeding sections as well as current thinking on organ-
izational behavior in schools, ^ the following framework was
developed and used to guide this research.
1Hunt and Sullivan, Between Psychology, and Education,
p. 215.
^Robert Owens has systematically reviewed the applica-
tion of social systems theory and organizational theory to
the schools.
Scarsdale Alternative School
Structure (Characteristics)
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^ • Schematic diagram of theoretical framework
S = F (P)
:
Student success is a function of student
personality
S = Student success
P = Student personality
Variables of the Study
As indicated by the theoretical framework, two vari-
ables were investigated within the context of the Scarsdale
Alternative School structure:'*'
1. The Independent Variable was personality, which
was defined by the Sixteen Personality Factor Questionnaire
(16PF)
,
Institute for Personality and Ability Testing,
Forms C and D, 1969, Champaigne, Illinois. The 16PF yields
sixteen primary factor scores.
2. The Dependent Variable was student success, which
Structure is defined by characteristics of the
school
.
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was evaluated by the Scarsdale Alternative School faculty
based on a list of criteria developed from two sources:
a) criteria presently used to evaluate student
performance at the Scarsdale Alternative School
b) criteria selected from the literature relating
to the kind of student involvement typical of alternative
programs like the Scarsdale Alternative School.
A rating form was developed to rate each of the stu-
dents according to the established criteria
.
1
Summary of Theoretical Considerations
Schools are organizations and as such are a social
According to Getzels and Guba, behavior is a func-
tion of both role and personality. Getzels and Guba con-
ceive of a social system as involving two diminsions, the
nomothetic and the idiographic, which are interactive with
one another. Argyris states that some degree of conflict
between the two dimensions— the demands of the organiza-
tion and the needs of the individual— are inevitable;
therefore, it is important to find ways to manage the con-
flict. Argyris suggests that one way to understand the
interaction between individuals and organizations is to
examine the developmental trends of the human personality.
The developmental trends are considered basic properties of
the human personality and as such indicate that individuals
ISee Appendix A, for Teacher Rating Form for Student
Success Characteristics.
xn order to become agents of organizations need to relate
to the adult end of each specific developmental continuum.
David Hunt considered development according to three
conceptual states: immature, dependent and self-reliant.
Hunt developed the Conceptual Level (CL) matching model to
illustrate how a theory of personality can be extended to
education. Person-environment interaction is summarized
m the basic matching principle: "Low CL learners profit
more from high structure and high CL learners profit more
from low structure or, in some cases, are less affected
than low CL learners by variations in structure." 1 Hunt
believes that the basic dimension of environmental vari-
ation is "degree of structure." 2 Since behavior is deter-
mined to a great extent by the interaction of an individual
and the organizational structure, these considerations
have served as a theoretical basis for examining the
relationship between student personality and student
success at the Scarsdale Alternative School.
Student success as a function of student personality
[S = f ( P
)
] served as the framework for this research study
with the independent variable being personality and the
dependent variable being student success.
1Hunt and Sullivan, Between Psychology and Education,
p. 215.
2Hunt and Sullivan, Between Psychology and Education ,
p. 213.
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Social scientists are dramaticallyimpotent m their ability to character-ize environments. Generally, they donot even try. it should by now be atruism to point out that neither indi-viduals nor groups can be adequatelydescribed without reference to some
= V * : The lan<?uage of educationand the behavioral science is in great
need of a set of terms for describinq
environments that is as articulated,
specific and functional as those alreadyposed for characterizing individuals.
,
As the above quotation suggests, the characteriza-
tion of an educational environment is enormously complex.
However, since the educational environment consists of
the school climate 2 as well as the teacher's approach
to teaching and learning, it is important to describe
given learning settings in order to understand person-
environment interaction. Characterization of the
environment is essential if one is going to try to
prescribe for each child the learning environment and
teaching strategies that would best match his personality,
ability, achievement level and learning styles.
^L.S. Shulman, "Reconstruction of Educational
Research," Review of Educational Research. 40 (1970).
p. 374.
—
According to David Hunt, the "climate" of an
educational environment refers to a large spatial unit
whereas "weather" in an educational environment refers
to the minute-by-minute events that occur, see Hunt and
Sullivan, Between Psychology and Education
,
p. 86.
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Vernon Smith would classify the Scarsdale Alternative
School as a "free school" whereas Dr. Daniel Duke would say
the Scarsdale Alternative School is a student-teacher
governed combination of an academic-preparatory alterna-
tive. Regardless of which alternative school typology the
Scarsdale Alternative School comes within, the Scarsdale
Alternative School, according to this researcher's
definitions, definitely qualifies as an alternative school
for the following reasons: attendance at the school is
voluntary; the school is relatively small with a student
population of 60; the school is relatively autonomous;
and the school is an option to the conventional High
School in Scarsdale.^
Not only does Scarsdale Alternative School qualify
as an "alternative school," it also qualifies as a
social system. 2 A social system is "the pattern of
relationship and interaction that characterize a specific
unit of social life."^ The Scarsdale Alternative School
exhibits "patterns and networks" of roles, relationships,
rights and obligations, which will be described later.
^Refer back to Chapter I for a definition of
"alternativism" as well as a discussion of typologies
and characteristics of alternative schools.
2Refer back to Chapter II for a discussion of
schools as social systems.
2Fred Katz, "The School as a Complex Social
Organization," Harvard Educational Review , 34,
(Summer, 1964), pp . 428-455, reprinted in Pavalko.
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However, to be recognizable as a system these "patterns
and networks" must be relatively stable. stability at the
Scarsdale Alternative School, as in any system, is main-
tained by a system of norms and values which identifies
the school as a social system but which does not mean that
the school organization is static or locked in. The Scars-
dale Alternative School is a constantly evolving program.
Any social system with an administrative component
will exhibit bureaucratic processes. 1 However, the
exhibition of the bureaucratic processes do not necessarily
make a system a "bureaucracy" in the sense of the negative
image usually conjured up by that term. In other words,
at the Scarsdale Alternative School, administrative
(internal and external) support for learning does occur
through the exercise of classic bureaucratic devices
—
division of relatively specialized labor and function
through hierarchial position power: a central administra-
tive officer, a director of the school, teacher, etc.
—
,
the Scarsdale Alternative School clearly is not a
full scale bureaucracy. 2 For example, there are clear
1Katz
,
"The School as a Complex Social Organization,"
pp. 428-455.
2Charles H. Page, "Bureaucracy and High Education,"
The Journal of General Education
, 5, 1951, pp. 91-100;
reprinted in Pavalko. His writing on bureaucracy and
higher education points out that full-scale bureaucracy
implies (1) standardization of personnel and procedure,
(2) diminution of spontaneity, (3) inevitable antipathy
between the organization and the client it serves, and
thus that (4) the system must be able to function regard-
less of the persons who fill the offices or perform the
tasks
.
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lines of authority (central officer - director - teacher -
student) but official position power does not obtain.
There is functional continuity and there is also a "inter-
changeability of parts. "1 This interchangeability is
improvisational rather than mechanical and uniform (what
Bidwell has termed routinization of variability, suggest-
ing that predictability and spantaneity are not mutually
inclusive). The role differentiation at the Scarsdale
Alternative School has not meant that formality, imperson-
and antipathy have obtained.
The Scarsdale Alternative School community has
comprehended the realities of its organization as a
system within which it operates and also the total system
within which the Scarsdale Alternative School itself
operates
.
In order to understand person-environment interaction,
this researcher has chosen the major aspects of David
Hunt's model to describe the Scarsdale Alternative School
2
educational environment. Hunt's model included the
following elements:
^Charles H. Page, "Bureaucracy and High Education,"
pp. 91-100. Also see Katz, "The School as a Complex
Social Organization, pp. 428-455.
2David Hunt adapted the educational environment
model from the Hoffman-Lippit system which considered
parental environments. See L.W. Hoffman and R. Lippitt,
"The Measurement of Family Life Variables," Handbook
of Research Methods in Child Development
,
ed"! P .H . Mussen,
(New York: John Wiley and Sons, 1960)
,
pp. 945-1014.
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1- includes nationaland community elements and values.
2. Current school setting ; includeshistory and culture of the school, classvalues, rural-urban-suburban locale.
1:
School characteristics (or classroom
characteristics): includes size of school;number, age, and sex of students; number,
age, and sex of teachers; physical
characteristics, for example, open archi-tecture.
4 * School organization (or classroom
grganization)
: includes power relations,decision-making patterns, division of labor,
communication patterns, relations among
school staff, relations among students,
peer influence, etc.
5. Personal characteristics of teacher:
includes teacher characteristics specifi-
cally oriented toward the teaching function,
such as personality structure, religious
attitudes, social attitudes, philosophy of
life, etc.
6 . Student-oriented teacher attitudes :
includes educational goals, concepts about
the teacher role and the student role,
attitudes toward teaching, acceptance or
rejection of student, etc.
7. Teacher behavior : includes teaching
techniques, response to student behavior
changes in teaching strategies, etc. 1
While Hunt's model has been adopted to describe
the Scarsdale Alternative School educational environment,
the categories described above are not discussed
separately in analyzing the Scarsdale Alternative School.
After taking into consideration the Scarsdale Alternative
^Hunt and Sullivan, Between Psychology and Education
,
p . 89
.
concluded
School as a social system, this researcher
that some of Hunt's seven environmental variables have
little relevance to this study or are too interrelated
in the context of the Scarsdale Alternative School
structure to be considered separately. Therefore, the
environmental variables will be considered collectively
in describing the Scarsdale Alternative School. Based
on Hunt's model the remainder of this chapter will focus
on the following:
1. Cultural setting of the Scarsdale Community
2. Program history and educational goals of the
Scarsdale Alternative School
3. Scarsdale Alternative School setting,
characteristics, organization and teacher-student
attitudes
4 . Summary
Cultural Setting
Scarsdale, an upper middle class white suburban
community, is an incorporated village located in West-
chester County, nineteen miles from Manhattan. Scarsdale
has 20,000 inhabitants with 4,970 children attending the
Scarsdale schools. Although statistical information on
ethnic makeup of the community is not available, it is
generally believed that about half the citizenry in
Scarsdale are Christians and the other half Jewish. The
roles that the citizenry occupies in Scarsdale are
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somewhat conventional with the majority of men holding
. professional jobs in New York City and the majority of
women working as housewives.
As Harry Hansen stated in his book Scarsdale
.
education is the
"true and only industry of Scarsdale
.
”1
The public schools are the pride of the Village of
Scarsdale. The Scarsdale School District consists of
seven schools - four elementary, one K-8, a junior high
and a high school. A seven member school board sets
policy and is responsible for public education in Scarsdale.
The major source of financial support for the public
schools of Scarsdale is the local property tax. The
per pupil expenditure is approximately $3,000 for the
1974-75 school year.
The amount of money the residents of Scarsdale spend
for education indicates the value placed on formal
learning by the community. Scarsdale schools strongly
stress scholarship and primarily act as college prepara-
tory institutions. Scarsdale students cover the entire
range of abilities found in any public school; but,
according to usual measurements, the average Scarsdale
child is well above the national average in ability.
The student-professional staff ratio in the Scarsdale
Harry Hansen, Scarsdale: From Colonial Manor to
Modern Community (New York: Harper and Brothers
Publishers
,
r954)
,
p. 4.
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School District is thirteen to one. The Scarsdale Public
Schools employ full and part-time professional staff
members. Over eighty percent of the professional staff
members have a master's degree and growing numbers have
doctorates. The average Scarsdale teacher has ten years of
experience and many have taught for twenty or more years.
The average Scarsdale teacher salary is $18,000.
School Setting; Program History and Goals
As Frank Smith stated in his evaluation of the
Scarsdale Alternative School:
The larger socio-political environment of
the nation is reflected to various degrees
in the units of the country's institutions.
The founding of Scarsdale Alternative
School certainly reflects events in the
l^^rcfsr environment
. From our perspective,
there were at least two primary shifts
in the social values. One was the exten-
sive thrust towards equality of opportun-
ity, representing an effort to heighten the
effectiveness of schools for minorities.
This concern involved extending society's
valued activities and goods to those who
had not fully participated. The second
shift involved those who had succeeded
most within the value structure. There
was a general reaction to the military-
industrial complex, represented by the
reaction to the military related research-
officer training aspects of many pres-
tigious universities. Protests against
the draft and campus induction centers,
as well as against Viet Nam bombings,
represented students' efforts to reject
an educational setting, the utility of
which was functionally inhumane, in
spite of its professed objectives.
Students started looking at the actual
consequences of schooling - how
knowledge was used by the society - and
also at the quality of the educational
organizations more nearly in line with
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their professed humane objectives
school
6
"?, that Scarsdale^ternahve
reflects this second social
A
f
such
' it is not anti-intenec^a! nor is it related to therhetoric of equality.
1
In the fall of 1970 a group of Scarsdale High School
teachers came together because they had become disen-
chanted with the High School. They felt that Scarsdale
High School had become entrenched in its approach to
students, and that the lockstep approach to education
denied the very individuality the teachers believed in.
Therefore, this group of teachers wrote a proposal which
called for an alternative school devoted to a personalized
and flexible approach to education.
As a result of this proposal, the Superintendent of
Schools suggested to the teachers who wrote the proposal
that a joint parent-student-teacher-administrative com-
mittee be formed to study the concept of an alternative
school for Scarsdale. Therefore, the 1971-1972 school
year was spent in intense talking, writing, planning and
thinking by the Alternative School Committee. As a result,
the committee presented their version of what the school
should be in the form of a written proposal.
•*-The Scarsdale Alternative School was formally
evaluated by two external evaluators in June, 1974: Dr.
Allen Graubard and Dr. Frank Smith. This statement is
taken from Dr. Smith's evaluation of the school. Copies
of the evaluation may be obtained from the Superintendent
of the Scarsdale Public Schools or from the Scarsdale
Public Library. See p.34.
The goals of the Scarsdale Alternative School are
essentially the same today as those contained in the
original school proposals. The goals of the Scarsdale
Alternative School program are:^
1. To provide students with the opportunity to
accept the responsibility for, and become involved in
their own learning.
2.
To provide students with a wide range of
opportunities for learning, practicing and improving
basic skills.
3. To make use of the learning resources of the
New York Metropolitan Area, and to develop community
interest and participation in the school.
4. To provide an atmosphere and program which make
it possible for students and teachers to feel good about
coming to school while at the same time they feel they
are learning something meaningful from the experience
related to being "in school."
5. To encourage students to explore, experience and
appreciate learning in a variety of modes.
6. To provide a supportive environment for the needs
of individual students to develop interests within that
environment.
"^The goals of the program were written by the
students and staff of the Scarsdale Alternative School.
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Scarsdale Alternative School Setting.
Characteristics, Organization and Attitudes
The Scarsdale Alternative School is a public
suburban alternative high school financed entirely by
the Scarsdale Board of Education, where the per pupil
cost is approximately the same as that of Scarsdale High
School. The Scarsdale Alternative School began operation
in September 1972, with sixty students, three full-time
teachers and one part-time teacher. The school increased
m size in September, 1973 to seventy-five students, four
full-time teachers and one community resource coordinator.
Scarsdale Alternative School is in its third year. At the
time this study was conducted, the school consisted of fifty-
nine juniors and seniors, three full time teachers, two doc-
toral interns, two masters interns and a community resource
person plus approximately thirty working volunteers, includ-
ing parents, college students, Scarsdale High School teach-
ers, and others from Scarsdale and surrounding communities.
The student population at the Scarsdale Alternative
School is a heterogeneous group of students from the rather
homogeneous community of Scarsdale. In general the students
are intelligent and emotionally mature. As Alan Graubard
stated in his evaluation of the Scarsdale Alternative
School: "Clearly the scores (SAT's) and the college accept-
ances would match up well with any school in the country.
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public or private, (including Scarsdale High School). ”1
The students come from affluent backgrounds with parents
who are often cultured and rather intellectual. The
parents of students show respect and support for "learning".
The teachers (all with Master's degrees) and the
master's and doctoral interns at Scarsdale Alternative
School are all dedicated people who are extremely committed
to Scarsdale Alternative School students and to the Scars-
dale Alternative School program. In addition, the
Scarsdale Alternative School staff participates in a strong
way in the educative process of the students by providing
an atmosphere of honesty and trust making it "possible
for the staff to exert proper influence (adults) without
improperly oppressive or responsible ."
^
The school is housed in the Boy Scout House owned by
the Village of Scarsdale, and is on the same grounds as
the Scarsdale High School. The facility enhances the
relaxed and friendly atmosphere that helps make the Scars-
dale Alternative School what it is. The students and
teachers "live" in one large room (fire place included)
,
a kitchen and two conference rooms. Also available to the
Alternative School are two rooms and a faculty office at
iRefer to Dr. Graubard's comments in his written
evaluation of the Scarsdale Alternative School
,
p- 25.
Copies of the evaluation may be obtained from the ScarsdaleSuperintendent of Schools or the Scarsdale Public Library.
Refer to Dr. Graubard's evaluation of the Scarsdale
Alternative School, p. 25.
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Scarsdale High School. In addition the Alternative
School makes extensive use of homes in the community
classes and seminars.
for
The Scarsdale Alternative School was created by
teachers, administrators, parents and students who wished
to provide a learning setting in which students could
take a more active and responsible role in forming and
carrying out their own education. The school is based on
the following principles: 1
1. that the individual student has the responsibility
to work with his/her advisor in designing an appropriate
curriculum;
2. that the student's education involves both
intellectual and personal growth;
3. that in any course, both subject matter and
learning processes merit consideration;
4. that each member of the school community plays
an important role in decision-making and maintenance of
the school;
5
that the school is not limited to specific hours
during the week nor to specific rooms or buildings.
The Scarsdale Alternative School essentially observes
the school calendar adopted for Scarsdale High School with
certain modifications: the Scarsdale Alternative School has
-^School principles were written by the students and
staff at Scarsdale Alternative School.
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two terms with one month set aside for students to
participate in an In Depth Learning Experience.
The structure of the academic year at Scarsdale
Alternative School is very different from that of the
traditional school. The basic structure, within which
modifications take place as the year evolves, is set dur-
ing an intensive four week period in the fall, when
students are required to make decisions about their learn-
ing program.
As part of this structure the Scarsdale Alternative
School program attempts to incorporate an area of activity,
understanding and skills that usually has not been evident
in a student's life during his previous schooling experi-
ences: the ability to plan and organize his life. Since
there is no prescribed curriculum and no set pattern of
scheduled activities at the Scarsdale Alternative School,
the Alternative School program encourages students to
assume responsibility for their own education. However,
in so doing, students are required to meet the following
minimal expectations :
^
1. Students must meet the requirements for high
school graduation set forth in the New York State
Education Law and in the Regulations of the Commissioner
^The minimal expectations were written and agreed
upon by the students, and staff of the Scarsdale Alterna-
tive School and the Central Administration of the
Scarsdale Public Schools.
of Education.
2. Students must plan and complete a program of
studies acceptable to the Core Group teacher. 1 The
program may be conducted through a variety of means:
projects, classes, work experiences, apprenticeships,
tutorials, etc.: it should develop a student's
existing interest but provide for the possible develop-
ment of new interests as well. This program of studies
must include academic learning and should encourage
directly experiential learning.
3. Students must submit for the Core Group teacher'
approval a general schedule of their time and activity.
They remain accountable to the Core Group teacher for
the use of their time, and must report in advance any
significant deviations from the general plan. Students
are expected to honor commitments to classes by regular
attendance
.
4. Students are encouraged to contribute to the
governance and well being of the school as a democratic
community. To this end attendance at Core Group and
Community meetings is a necessary responsibility for
faculty and students alike. As with classes, students
are expected to honor commitments to these meetings by
regular attendance.
"Core group teacher" is a Scarsdale Alternative
School teacher who serves as an advisor to a particular
group of Scarsdale Alternative School students. See
p. 65 of this dissertation.
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5. Students must partirinafo ^ „ ,F r c p te in evaluating their
own growth and learning, and in evaluating the success
of the program as a whole.
Being committed and responsible to the school and
the learning process is something that is expected as
a basic opportunity/requirement of students who attend
the Scarsdale Alternative School. Students and teachers
alike are expected to give to the school and the learning
process as well as benefit and receive from them. To
build a learning community like the Scarsdale Alternative
School has taken careful planning and the sacrifice of
certain individual freedoms for the good of all those who
are members of the Scarsdale Alternative School community.
This sacrifice of certain individual freedoms for community
responsibility has caused considerable debate and much
reflection from the participants. As one student wrote in
the Scarsdale Alternative School magazine.
Responsibility to the community
versus rights of the individual was
a key theme in many of our early dis-
cussions and is continually being
evaluated. What commitment does a
student have to the school in relation-
ship to his personal needs? At a
school like ours the commitment is
quite different, and in some respects
much more demanding than most of us
were used to. In terms of the time
element alone it is far from the 8:30
to 3:00 obligation. Our school does
not work within or stop after those
hours: there are classes and meetings
at all hours of the day, including
afternoons, evenings, occasionally
weekends, not to mention the odd hours
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deliberating in terms ofi ividual s responsibilities ithink that this type of discussion -dealing with more than just classplanning or school structure, but
with personal attitudes and freedoms -
reflects the difference between aschool like ours and a school likethe High School. There is, on theparts of most students at the
Alternative School, a different
attitude toward school and its
importance. in general, I think
there is a greater feeling of in-
volvement and responsibility thanm the normal high school situation.
While there is a great deal of flexibility at the
Scarsdale Alternative School, there is also an under-
lying structure built around community and core group
meetings and learning activities. Community meetings
are established for the purpose of bringing all members
of the Scarsdale Alternative School community together
for two hours one day a week to discuss the issues and
concerns of individuals and of the school. Students are
actively involved in the decision making process and are
expected to participate in the maintenance and governance
of the school. While students and teachers each have
one vote in community meetings, the faculty does have
the right to veto.
Another fundamental aspect of the Scarsdale
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Alternative School program is the special relationship
each student has with one of his teachers - his core
group advisor. Each student is given help by his core
group advisor in constructing his program of studies.
Each student meets with his core group advisor individually
for one-half hour per week to discuss individual concerns
and his progress. All advisees meet as a group with their
advisor for one hour per week to share experiences and
discuss school issues and concerns. It is the student's
responsibility to keep his core group advisor informed
and up-to-date about his daily activities.
The core group teacher also acts as a resource person
Student-teacher relationships are not bound by traditional
roles. Teachers in all programs have a number of
different roles: instructor, guide, monitor, etc. In
most traditional programs, teachers emphasize their
instructional role and frequently limit their interaction
with students to classroom settings and academic matters.
However, the staff of the Scarsdale Alternative School
participates with students in a much more comprehensive,
personalized way.
Schools, as centers where learning of academic
content and intellectual skills are stimulated, are also
environments in which students learn a set of roles that
are specified in the formal and informal rules of the
school as an institution. At the Scarsdale Alternative
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School students and teachers share and exchange roles.
At the Scarsdale Alternative School students initiate
and lead substantive discussions, thereby sharing with
adults the traditional role of teacher. The Scarsdale
Alternative School students are not primarily respondents
to teacher questions; students question the adult,
comment on other student's contributions, and respond
to questions from their peers. Students teach, teachers
learn and all are committed to making the program a
success. This commitment implies a great deal of re-
sponsibility on the part of all members of the Scarsdale
Alternative School community. The members are responsible
for developing and pursuing their own program of activities
as well as for playing an active role in the development
of the school as a whole. Learning at the Scarsdale Alter-
native School is creative and individualized.
A goal of Scarsdale Alternative School is to
integrate students with the life of the community and
the metropolitan area as a whole. Few educators would
deny that large numbers of students are graduated from
high schools unprepared for any useful role in society.
Students have been so isolated from their community that
they have no practical understanding of how it works.
Since both the community and the students suffer from
the failure of this system, it seemed logical to bring
the community and school together to share in providing
experience
students with the most profitable educational
• possible. The Scarsdale Alternative School has tried
to establish a learning community where schooling and
living merge so as to promote the growth of all members
of the community.
Community resource people, agencies and institutions
are a vital part of the Alternative School program.
Students, teachers, and members of the Scarsdale cormnunity
work together to create the many and varied activities
in the Alternative School which range from standard
school subjects through performing arts, crafts, puppet-
making, preschool education, meditation, and on and on.
Such activities take the form of classes, seminars,
independent studies, workshops, tutorials, and experi-
ential projects. Besides the conventional academic
courses, students are also involved in unusual disciplines
such as Greek, preschool education, transcendental medi-
'
c ivil liberties and the law, and sociology of
psychotherapy to name a few. Many fine arts and practical
arts projects also are under way. For example, students
pursue dance, life drawing, chamber music, bicycle repair,
and French cooking. Many students are involved in
community work. Students teach and tutor at local schools
work at a Bronx rehabilitation center, assist with
emotionally disturbed children, and work at the Center
for Preventative Psychiatry as well as help professional
people such as lawyers and architects and
local politicians.
campaign for
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In addition, the Alternative School
specific experiential learning programs.
encourages two
The first of
these is a weekly program called Experiential Options
Day (Expo)
. On this day four seminar programs including
class and field work are offered. Students also may opt
for independent work on this day. The second program is
a month long work-study project called In Depth Learning
Experience (I.D.L.E.) During this month students work
at independent endeavors, experiential programs, and/or
attend four week seminars.
Evaluation in the Alternative School does not
include grades or credits. The purpose of evaluation
at Scarsdale Alternative School is to allow individuals
and groups to analyse their strengths and weaknesses in
terms of the agreed upon goals and objectives so that
improvements may be developed. Following the In Depth
Learning Experience and at the end of each term, learning
experiences stop for evaluation. Accountability is in
terms of performance, mutually assessed by the teacher
and student. Students write appraisals of their experiences,
teachers write evaluations of the students 1 work and the
whole class discusses its goals and accomplishments. The
entire Scarsdale Alternative School community also
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evaluates its progress,
• direction.
strengths and weaknesses and
a
In addition each student i
transcript of their Scarsdale
s responsible for compiling
Alternative School
experiences. The following guidelines developed by the
community indicate the nature of that transcript:
1. Scarsdale Alternative School Description Sheet
2. Personality Profile - Focus on the following:
a) Why you came to Scarsdale Alternative School?
b) What this experience has meant to you?
c) What has been the most valuable experience
for you at Scarsdale Alternative School and why?
d) Your participation in Scarsdale Alternative
School activities, governance, decision making, core
groups and community meetings.
3. Core Advisor's Evaluation
4. Term I Evaluations
5. In Depth Learning Experience (I.D.L.E.) Evalua-
tions
.
6.
Term II Evaluations
Each activity's evaluation (including I.D.L.E.) should
include
:
1. Course Description
2. Student Evaluation
3. Teacher/Leader Evaluation
It is important to note that the Scarsdale Alterna-
tive School maintains many ties with the High School.
Some students are taking one or two courses at the
High School. Students are also involved in the Student
Government Organization (GO)
, Student-Faculty Forum,
American Field Service, band, clubs, sports and other
Scarsdale High School activities; and Scarsdale Alterna-
tive School teachers participate in a variety of High
School activities. Students at Scarsdale Alternative
School get a Scarsdale High School diploma.
Dr. Frank Smith began his evaluation of the
Sdarsdale Alternative School by stating:
The Scarsdale Alternative School is
very much like most alternative
programs in terms of its stated
objectives. Scarsdale Alternative
School is very much unlike most other
programs at the operational level.
The significant difference is that
Scarsdale Alternative School works.
It essentially achieves its objectives.^
Summary of the Scarsdale Alternative School
The Scarsdale Alternative School is a publicly
financed, academic-preparatory, suburban alternative
school. Scarsdale Alternative School has tried to
establish a learning environment where "schooling" and
"living" merge so as to promote the growth of all
members of the school community.
^Refer to Dr. Frank Smith's evaluation of the
Scarsdale Alternative School, p. 29.
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The Scarsdale Alternative School is a flexible
and highly differentiated institution placing rather
atypical demands on its members
.
1
Although it
possesses some of the characteristics of a bureaucracy
and has an underlying structure, the school can be
characterized as one that is not highly structured.
Behavior and interpersonal relations are considered in
highly individualized ways. Rules and procedures do
exist, but they are neither inflexible nor impersonal.
The school is student-teacher governed and power
is shared. Student-teacher relationships are not bound
by traditional roles, but rather, require an open,
friendly and honest exchange of ideas and feelings.
Considerable emphasis is placed on "process" and students
are actively involved in decision-making. Students are
expected to participate in the design of their own
program of studies and in the choice of appropriate
learning experiences as well as in the governance and
maintenance of the school. In addition, students are
required to participate in the evaluation of their own
work as well as in the evaluation of the overall effec-
tiveness and efficiency of the school and its program.
This is in contrast to traditional schools which are
highly structured and bureaucratic in nature and which re-
quire submission to rules and procedures. At the Scarsdale
Alternative School the individual must be able to cope with
a highly flexible structure; one that is characterized by
change and a degree of ambiguity.
accept the
In general, students are expected to
major responsibility for their own learning and behavio
Since responsibility and the exercise of discretion
q ire a degree of freedom, students must be able to
manage their freedom to maximize opportunities for
growth.
CHAPTER IV
METHODOLOGY AND PROCEDURES
CHAPTER IV
METHODOLOGY AND PROCEDURES
This study was initiated to examine the relationship
between student personality and student success in the
Scarsdale Alternative School. A review of the literature
revealed that little research has been conducted in the
area of personality and the educative process. ^ The theo-
retical framework for this research was developed from
Jacob Getzels and Egon Guba's social system's theory,
Chris Argyris's developmental trends of personality and
David Hunt's Conceptual Level matching models.
The focus of this chapter is on the methodology and pro
cedures utilized in this research and includes the follow-
ing:
1. Discussion of the independent variable, person-
ality; the instrument used to measure the independent
variable; and a review of the reliability and validity of
the instrument.
2. Discussion of the dependent variable, student
success; the instrument used to measure the dependent
variable; and a review of the reliability and validity of
the instrument.
^Raymond B. Cattell and Herbert W. Eber, Handbook
for the Sixteen Personality Factor Questionnaire
(Champaign, Illinois: Institute for Personality and Ability
Testing, 1970), Chapter 13.
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3. Overview of the Scarsdale Alternative School
student and teacher population.
4. Review of the data collection procedures for the
Cattell Sixteen Personality Factor Questionnaire (16 PF)
and for the Teacher Rating Form for Student Success
Characteristics, the instruments used to collect the data
for this study.
5. Discussion of the statistical procedure used
to analyze the results of the study; stepwise regression
analysis was applied to the data after a preliminary
analysis of the data.
The Instrument
Independent Variable - Personality
To examine the relationship between student person-
ality and student success in the Scarsdale Alternative
School, it was first necessary to define and measure student
personality; consequently, an instrument had to be selected
that would measure the basic dimensions of a student's
personality
.
The Sixteen Personality Factor Questionnaire (16 PF)
,
a multi-dimensional interrelated set of personality assess-
ments
,
has been used in the field of research to demonstrate
and evaluate basic dimensions of personality found in
general psychological theory.
Because the 16 PF is the best known, most highly
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tested, most reliable and valid 1 instrument available for
this research study's purpose of assessing basic dimensions
of personality across the different domains, the 16 PF was
chosen as the instrument to measure the personalities of
the Scarsdale Alternative School students. 2 Research
indicates the 16 PF to be reliable according to depend-
ability and stability. 3 Cattell stated in the 16 PF
Manual that the "psychometric properties of the scales
(e
* 9* ' reliabilities, validities, etc.) have been explored
and reported for a variety of samples and conditions." 4
The personality factors measured by the 16 PF are
derived from the central concepts of personality theory."*
!ln the context of the 16 PF, "validity is concept(or construct) validity. For a discussion of concept
validity and the corresponding scales, see the Institute
for Personality and Ability Testing's Manual for the 16 PF
and Cattell *s Handbook for the 16 PF, pp. 38-4l!
institute for Personality and Ability Testing,
Manual for the 16 PF (Champaign, Illinois, 1972), pp.9-13. Also, Cattell, Handbook for 16 PF
,
Chapters 2, 3,
4, 5, and 11. Also see reviews of the 16 PF by Leonard
G. Rorer, Research Associate, Oregon Research Institute,
Eugene, Oregon; and Thomas Bouchard, Jr., Associate
Professor of Psychology, University of Minnesota, Minnea-
polis, Minn.
3Cattell and Eber, Handbook for the Sixteen Personal -
ity Factor Questionnaire
,
Chapter 5.
^Institute for Personality and Ability Testing,
Manual for 16 PF
,
p. 7.
c
Some of the textbooks of general personality theory
on which the construction and use of 16 PF is based:
Cattell (1957b, 1965c), Dreger (1962), Eysenck (1960a),
Guilford (1959)
,
Hall and Lindsey (1957)
,
McClelland
(1951)
,
Sells (1962)
,
Spolberger (1966)
,
Vernor (1964)
.
For more than 30
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years Cattell pursued a program of research
which had as its goals the identification of the basic
dimensions of personality and the development of a set of
instruments to measure those dimensions. The 16 PF
assesses most of the important dimensions of personality
with twelve factors derived from both the questionnaire and
rating domains and four factors derived from the question-
naire domain alone. 1 The 16 PF measures "source traits"2
as opposed to arbitrary or subjective surface traits
measured by most other tests. The primary source traits
measured by the 16 PF are presented in Table 1.
As Cattell stated in the Sixteen Personality Factor
Handbook
,
the 16 Personality Factor is "not a questionnaire
composed of arbitrary scales, but consists of scales
carefully oriented and groomed to basic concepts in human
personality structure research.
. .its publication was
undertaken to meet the demands of research psychologists
for a personality measuring instrument duly validated with
respect to the primary personality factors, and rooted in
basic concepts in general psychology. 3 The 16 PF is
1Cattell and Eber, Handbook for the Sixteen Personal-
ity Factor Questionnaire
, pp. 16-17.
^By source traits
,
Cattell means factors affecting
large areas of the overt personality behavior such as
intelligence, emotional stability, superego strength,
surgency and dominance. Source traits wTork together to
form a particular behavioral response. For further dis-
cussion, see Cattell and Eber, Handbook for the Sixteen
Personality Factor Questionnaire
,
Chapter 2.
^Cattell and Eber, Handbook for the Sixteen Personal -
ity Factor Questionnaire
,
p. 13.
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TABLE 1
The Primary Source Traits Covered by
the Sixteen Personality Factor (16 PF) Test
Low Sten Score
Factor Description
(1-3)
High Sten Score
Description
(8-10)
Rz 6 en.ved, detached, critical,
A aloof, stiff
Sizothymiaa
Outgotng, warmhearted,
easygoing, participating
Affectothymia
B Vull
Low intelligence
Bnlght
High Intelligence
^iiected by feelings
C emotionally less stable,
easily upset, changeable
Lower ego strength
Emotionally stable,
mature, faces reality,
calm
Higher ego strength
Humble, mild, easily led,
E docile, accommodating
Submissiveness
ASSentlve, aggressive,
competitive, stubborn
Dominance
F Soben., taciturn, serious
Desurgency
Happy-go-lucky
,
enthusiastic, Surgency
Ex.ped.lent, disregards rules
G
Con^clcntlou-i
,
persis-
tent, moralistic, staid
Stronger superego
Weaker superego strength strength
Sky, timid, threat-sensitive
H
Threctia
Vcntun.cs ome
,
uninhibited,
socially bold
Parmia
T o ugk-mlnded
,
self-reliant,
I realistic
Harria
Tenden.-mlnded
,
sensitive
clinging, overprotected
Premsia
Trusting
,
accepting conditions
L Alaxia
Suspicious, hard to fool
Protension
Pn.actlc.al, "down-to-earth"
M concerns
Praxernia
Imaginative
,
bohemian,
absent-minded
Autia
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TABLE 1 (Cont.)
Low Sten Score
Factor Description
(1-3)
High Sten Score
Description
(8-10)
foA.tkn.lgkt, unpretentious,
N genuine but socially clumsy
Artlessness
Astute, polished,
socially aware
Shrewdness
placid, secure,
complacent, serene
0
Untroubled adequacy
AppAeke.nstve
,
self-
reproaching
, insecure
,
worrying, troubled
Guilt proneness
Co nt> e.A.vattv e.
,
respecting
Qltraditional ideas
Conservativism of temperament
Expe.ntme.nttng
,
liberal,
free-thinking
Radicalism
Gn.oup de.pe.nde.nt, a "joiner"
q and sound follower
Group adherence
Se.1 uj$ kic.ie.nt,
resourceful, prefers
own decisions
Self-sufficiency
UndtA ctpltmd
-6 e.l£- conflict
,lax, follows own urges,
0 careless of social rulesv 3
Low self-sentiment integration
ContnoZZe.d
,
exacting
will power, socially
precise, complusive,
following self-image
High strength of self-
sentiment
Relaxed, tranquil, torpid,
Q4Unfrustrated , composed
Low ergic tension
Ten^e, frustrated,
driven, overwrought
High ergic tension
Titles in roman type are the technical names for the
factors and are explained more fully in the 16 PF Handbook.
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"accompanied by extensive cross-checked, factory-analytic
research publications and systematic relations to a
central personality model and body of theory." 1
The 16 PF questionnaire is available in six parallel
forms each measuring the same sixteen personality dimen-
sions but directed to different literacy levels. Table
2 presents the six parallel forms.
Given the educational level (high school) of the
Scarsdale Alternative School students and the amount of
time this researcher could request students to give.
Forms C and D were chosen as the most appropriate of the
six available 16 PF forms. 2 Each of the fifty-nine
students was administered individually both Forms C and
D. For this research study two forms, C and D, were
u^lllze cl in order to increase the reliability and validity
of the test.
3
The items in Forms C and D are the result of thousands
of trial items and:
. . .constitute only those which continue
to have significant validity against the
factors after ten successive factor
^Cattell and Eber, Handbook for the Sixteen Personal -
ity Factor Questionnaire
,
p. 3.
2 In communication with the Institute for Personality
and Ability Testing, they advised this researcher, based
on their experience with high school students, to use
Forms C and D.
2Cattell and Eber, Handbook for the Sixteen Personal-
ity Factor Questionnaire
,
Chapter 5.
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TABLE 2
Six Parallel Forms of the
Sixteen Personality Factor (16 PF) Test
Form
No
. of
Items Approximate
B 187
adults
Ordinary newspaper-literate
50 minutes
C 105
D 105
E 128
F 128
adults
Vocabulary demand somewhat
less than for A and B -
average adults
Vocabulary demand somewhat
less than for A and B -
average adults
Very simple vocabulary -
low-literate groups
To parallel E; now only
at research stage
50 minutes
30-40 minutes
30-40 minutes
30-40 minutes
30-40 minutes
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analyses (Cattell, 1973) on different
T1
?
ese analyses have both veri-
^ie
^h ^
he
.
e
^
lstence and natural structure
the tes^ft
6611 fac
^°
rs
'
and cross-validated
Jht f ^
tems m their correlation with
samples!?"
°" dlfferent adult Population
Dependent Variable - Student Success
The purpose of the Teacher Rating Form for Student
Success Characteristics was to get all Scarsdale Alterna-
tive School teachers to appraise each student according
to a set of attributes common for all raters and ratees
and to have these expressed on a common quantitative
scale. Student success was evaluated by the faculty based
on a list of eight criteria developed from two sources
:
1* Criteria presently used to estimate student
performance by teachers and students of the Scarsdale
Alternative School.
2. Criteria selected from the literature relating
to the kind of student involvement typical of alternative
programs like the Scarsdale Alternative School.
With the exception of this researcher, no Scarsdale
Alternative School faculty member helped to develop the
Teacher Rating Form for Student Success Characteristics.
However, most Scarsdale Alternative School faculty members
helped to establish the criteria on which student perfor-
mance is evaluated at the Scarsdale Alternative School and
the Teacher Rating Form for Student Success Characteristics
^Institute for Personality and Ability Testing,
Manual for 16 PF
,
p. 11.
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reflects the evaluative criteria, other faculty members
in other programs in Scarsdale assisted in the construction
and revision of the Teacher Rating Form for Student Success
Characteristics, as did several administrators in the
Scarsdale system.
The rating form
,
1 developed by this researcher for
this study, is composed of eight factors—school attitude,
self attitude, motivation, participation, responsibility,
decision making, independence, academic achievement; a
ninth factor is appended as a summary criterion—overall
evaluations of a student s ability to work effectively at
Scarsdale Alternative School. Every staff member of the
Scarsdale Alternative School—three full time teachers,
the community resource coordinator, two doctoral interns,
two master's interns—rated every student (fifty-nine)
according to the above criteria taking into consideration
the teacher's past and present experiences with each
student in the categories. Ratings were then pooled for
each student. For every characteristic for each student
the teachers had to make a choice as to whether the
student was successful, somewhat successful, somewhat
unsuccessful or unsuccessful.
Validity
Robert Thorndike and Elizabeth Hagen in
Measurement and Evaluation in Psychology and Education
xSee Appendix A, for Teacher Rating Form for Student
Success Characteristics.
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pointed out the many hazards and pitfalls in rating pro-
cedures that limit the validity of the raters judgements. 1
TheSe include the rater's unwillingness to take the time
and put forth the effort that is called for by the
appraisal procedure, the rater's lack of opportunity to
observe the ratee
,
the ambiguity of the quality to be
observed, a lack of a uniform standard of reference and
the specific rater biases and idiosyncrasees .
^
As Thorndike and Hagen suggest, "validity must
always be evaluated in relation to a situation as similar
as possible to the one in which the measure is to be
used." In an effort to insure the validity of the
student success instrument as a measure of student
success in the Scarsdale Alternative School program, the
development of the Teacher Rating Form for Student Success
Characteristics was based on specific evaluative criteria
currently used in the Scarsdale Alternative School.
In designing the rating instrument itself, this
researcher took the above mentioned factors into
^For a detailed discussion of formal techniques for
determining test validity, see Robert L. Thorndike and
Elizabeth Hagen, Measurement and Evaluation in Psychology
and Education (third edition; New York: John Wiley and
Sons, Inc., 1969), pp. 163-177 and Chapter 13. See also
L.J. Cronbach, Essentials of Psychological Testing
(New York: Harper and Row, 1970)
.
2Thorndike and Hagen, Measurement and Evaluation in
Psychology and Education
,
Chapter 13; see discussion on
halo effect and generosity error.
^Thorndike and Hagen, Measurement and Evaluation in
Psychology and Education
,
p. 174.
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consideration. Each characteristic was defined for the
rater in order to achieve more uniformity of meaning from
one rater to another. Each rater was forced to rate
each ratee on all characteristics in hopes of decreasing
the generosity or kindliness factor for the purpose of
producing a better spread of scores and a more nearly
normal distributions of ratings. Each rater was willing
to fill out the rater form and each rater knew each ratee.
Reliability
In general the reliability of a rating instrument
increases if it is possible to pool the rating of a number
of independent raters who know the ratees about equally
well. According to research, the reliability of one rater
is represented by a correlation of .55, two is .71, three
is .74, five is .86, and ten is .92.1
The reliability of the Teacher Rating Form for
Student Success Characteristics was estimated by using one
of the more commonly used procedures for estimating
reliability from a single testing; that is, the procedure
which divides a particular test into two presumably equi-
valent halves. 2 The Teacher Rating Form for Student
^"Thorndike and Hagen, Measurement and Evaluation in
Psychology and Education
,
p. 433.
2Thorndike and Hagen, Measurement and Evaluation in
Psychology and Education
, pp. 182-184. See also H.M.
Walker and J. Lev, Elementary Statistical Methods (third
edition; New York: Holt, Rinehart and Winston, Inc.,
1969)
,
pp. 233-234.
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Success Characteristics was divided into the two halves
by putting the even numbered characteristics into one
half—self attitude, participation, decision making.
academic achievement—and the odd number into the other
half—school attitude, motivation, responsibility and
independence and not taking into consideration the ninth
item, the overall evaluation of a student's ability to
work effectively at the Scarsdale Alternative School.
With an n - 59, the mean score of the first half-test
was 1.83 with a standard deviation of 0 . 62 and a range from
1.09 to 3.03. 1 The mean score of the second half-test was
1.94 with a standard deviation of o-50 and a range from 1.09
to 3.03. The correlation ru/22 = .96 between the two half-
test scores provided a measure of the accuracy with which
the test was measuring an individual. The reliability of
the total rating form was estimated from the correlation
between the half-tests using the Spearman-Brown Prophecy
2Formula
,
yielding an rxl = .98.
Description of the Population
At the time the study was conducted the school con-
sisted of fifty-nine eleventh and twelfth graders, three
full time teachers, two doctoral interns, two master's
^Scoring was based on a four point (forced-choice)
scale. Scores are raw scores and pooled. The scores are
student scores with near equal to 50 and a standard divi-
der of 10.
2Thorndike and Hagen
,
Measurement and Evaluation in
Psychology and Education
,
pp. 183-185.
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interns, a Community Resource Coordinator as well as
• approximately thirty working volunteers, including parents,
college students, Scarsdale High School teachers, and others
from Scarsdale and surrounding communities.
The student population at Scarsdale Alternative
School, reflective of the upper middle class white suburban
Scarsdale community, is a heterogeneous group of students
within the rather homogenous community of Scarsdale who,
for the most part, had attended Scarsdale High School for
at least two years. Scarsdale Alternative School students
cover the entire range of abilities found in any public
school, but, according to usual measurements, (standardized
achievement and ability tests) the average Scarsdale Alter-
native School student is well above the national average
in ability as is the average Scarsdale High School student.
Attendance at the Scarsdale Alternative School is based on
choice, therefore, all Scarsdale Alternative School students
participate willingly in the program. Ninety— five percent
of the students plan to attend college as the next step in
their learning career.
1
The eight staff members--six men and two women--at
Scarsdale Alternative School reflect their white, pre-
dominately Christian, middle class backgrounds. The three
full time teachers all have master's degrees plus sixty
^Chapter III has a more extensive discussion of the
Scarsdale Alternative School student and staff population.
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credits toward their doctorates; while the other staff mem-
bers are all working on higher educational degrees. The
youngest staff member is twenty-three and the oldest staff
member is fifty-two. 1
Data Collection Procedure
The 16 PF test was administered individually to the
fifty-nine Scarsdale Alternative School students over the
period of one weeks' time. Even though the test was untimed,
most students spent between sixty to ninety minutes in
answering Forms C and D. Students were instructed to read
the directions carefully and to answer all questions.
Students were encouraged to be honest and frank in record-
ing their responses on the optical scan answer sheet used
by this researcher for computer analysis. After all fifty-
nine students had completed Forms C and D of the 16 PF, all
forms were sent to the Institute for Personality and Ability
Testing for scoring before the stepwise regression analysis
2
was performed.
The Teacher Rating Form for Student Success Charac-
teristics was given to each Scarsdale Alternative School
staff member during a weekly faculty meeting. Each staff
member was asked to rate each student according to the
defined characteristics (school attitude, self attitude,
1Chapter III has a more extensive discussion of the
Scarsdale Alternative School student and staff population.
^Institute for Personality and Ability Testing,
1602-04 Coronado Drive, Champaign, Illinois 61820.
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motivation, participation, responsibility,
independence, academic achievement, overall
indicating whether a student was successful
decision making,
evaluation) by
, somewhat
successful, somewhat unsuccessful, or unsuccessful in each
category. Teachers were instructed to indicate the first
response that came to their mind according to their best
judgement of the student's past and present performance,
and to make frequent reference to the definitions of the
terms. All teachers were given one week to complete the
rating form on all fifty-nine students.
The individual teacher ratings were pooled and these
pooled ratings were then subjected to a reliability test. 1
After analyzing the reliability of the Teacher Rating Form
for Student Success Characteristics, the results were sent
to the Institute for Personality and Ability Testing where
the stepwise regression analysis was performed.
Data Analysis Technique
In order to examine the relationship between student
success and student personality within the context of the
Scarsdale Alternative School, an appropriate multivariate
statistical technique was selected to analyze the data.
After a preliminary analysis, the general method of
regression analysis was employed so that the direction or
Thorndike and Hagen, Measurement and Evaluation in
Psychology and Education
, pp. 432-433. See also, the
section on the reliability of the Teacher Rating Form for
Student Success in this Chapter.
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dimension along which maximum group
could be determined. 1
differentiation occurred
Regression analysis is a statistical method that can
be used as a means for using a score of an individual on
one variable as a means of determining, or estimating, a
score of the same individual on another variable. 2 As
Walker and Lev indicate
formula and the related
frequency distribution
/ . . .by the use of a regression
standard error of estimate, a
is provided for the dependent or
criterion variable for each score on the independent or
predictor variable." 3 In the context of this research,
this means that for the given set of independent vari-
ables (personality factors)
, regression analysis gives the
mean of the distribution of the dependent variable (student
success) corresponding to the independent variables from
which the relationship of personality factors to success
could be derived and assessed.
The desire to uncover insights relevant to the plann
ing and development of alternative programs served to
^According to Cattell, regression analysis is the
appropriate method to be used in this study. The regres—
sion was first performed in a stepwise manner and then a
multiple regression analysis was performed.
o
Helen M. Walker and Joseph Lev, Elementary Statis -
tical Methods (New York: Holt, Rinehart and Winston, Inc.,
1969), Chapter 12.
•^Walker and Lev, Elementary Statistical Methods
,
pp. 212-238, pp. 288-308.
guide the analysis and the interpretation of the findings
It was hoped that the results themselves, when placed in
their proper perspective, would add to our understanding
of the importance of the "individual personality" in the
educational process, and would serve to suggest direc-
tions for additional research.
CHAPTER V
RESULTS OF THE STUDY
CHAPTER V
RESULTS OF THE STUDY
As outlined in previous chapters of this research
study
,
the purpose of this study was to examine the
relationship between student personality and student
success in the Scarsdale Alternative School. To do so
required that data be collected to examine the relation-
ship of personality as a predictor of success within the
context of the Scarsdale Alternative School. The data
were collected from two instruments: Sixteen Personality
Factor Questionnaire (Forms C and D)
,
with personality
being the independent variable; and the Teacher Rating
Form for Student Success Characteristics, with success
being the dependent variable.
All fifty-nine students in the Scarsdale Alternative
School took the Sixteen Personality Factor Questionnaire
(16 PF) while all eight staff members filled out the
Teacher Rating Form for Student Success Characteristics.
The general method of regression analysis was applied to
the data after a preliminary analysis.
Expected Findings
Current theory and research indicate that, in general,
the organizational behavior of individuals is affected by
the degree of congruency that exists between organizational
structure and personal needs. As Chris Argyris states,
"Organizational behavior develops from the interaction of
the individual and the formal organization."! m order to
attain a degree of congruency between an individual and
an organizational structure, David Hunt developed the
Conceptual Level matching model to match the personality
of an individual with the most appropriate learning
environment and school structure. According to Hunt the
primary variant of school environment is the degree to
which the school is structured.
Therefore
,
success behavior in alternative schools
should be related to the degree of congruency that exists
between the structure of the school and the personality
make-up of the students. Further, the literature and
research 2 suggests that given the nature of the Scarsdale
^-Argyris
, Personality and Organization : The ConflictBetween the System and the Individual
,
p"] 20 .
~~
2 1-^vid Hunt, Matching Models in Education (Toronto:
Ontario Institute for Studies in Education, 1971)
,
p. 44.
Hunt states that "Given the characteristics of low
Conceptual Level (CL) persons ( catagorical
,
dependent on
standards
,
and incapable of generating their own
concepts)
,
one predicts that they will profit more from
highly structured approaches. Given the characteristics
of high CL learners (capable of generating new concepts,
having internal standards to a high degree, and capable
of taking on different views)
,
it is predicted that they
will either profit more from low-structured approaches or
be unaffected by the degree of structure. Thus, the heart
of the CL matching model is a generally inverse relation
between CL and degree of structure: Low CL learners pro-
fit more from high structure and high CL learners profit
more from low structure or, in some cases, are less
affected by variation in structure." See also, David
Hunt, "A Conceptual Systems Model and Its Application to
Education," (in Experience, Structure and Adaptability
,
ed. O.J. Harvey. New York: Springer Publishing Co.,
1966), pp. 277-302. Hunt states that the first evidence
for this matching model comes from an experiment in
homogeneous classroom grouping.
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Alternative School (and the fact that the school is charac-
• terized as one that is flexible and low in structure) one
would expect that more emotionally stable, more assertive,
more conscientious, more experimenting, less anxious and
more independent personalities would be more successful in
the Scarsdale Alternative School program. In general, the
relationship or conceptionalization of success as a function
of personality should account for a significant portion of
the variance in student success.
Success Rating of Scarsdale Alternative School Students
Table 3 indicates that there was considerable consis-
tency of the ratings across the whole range of success
characteristics. One can see that students who were rated
successful" on one characteristic were generally rated
"successful" on all characteristics; conversely, students
rated "somewhat unsuccessful" on one characteristic tended
to have a rating that was similar on other characteristics.
Figure 6 reflects the uniformity in the success
ratings of the students and shows that students at the
Scarsdale Alternative School were generally rated to be
"somewhat successful" in the program. In particular.
Table 4 shows that students were not likely to be rated
as "successful" if they had a poor school attitude, did
not participate in some phase of decision making, tended
to be more dependent or were poor academic achievers.'*'
-*Refer to Appendix A, Teacher Rating Form for Student
Success Characteristics for terms and their definitions.
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in addition, it appears that although participation in a
group context is an important element of success, the
high frequency in the participation cell at the unsuccess-
ful end of the continuum
teachers did not focus on
(see Table 4) indicates that
participation in the group
context as being significant to their overall success
rating. However, teachers found most students to have a
positive feeling toward school and toward the learning
process. Scarsdale Alternative School students tend to
have self respect and an understanding of themselves.
They tend to be directed, tend to take initiative, and
tend to play a somewhat active role in classes, core
groups
, community meetings and committees. Generally,
Scarsdale Alternative School students tend to accept the
responsibility for their own learning and behavior, to be
self-sufficient and to make appropriate choices in the
selection of learning activities.
Personality Profile of Scarsdale Alternative
School Students
Figure 7 suggests that students at the Scarsdale
Alternative School tend to be fast learners, intelligent
and quick in grasping ideas. They are more independent
minded, assertive and self-assured than they are docile,
accommodating or conforming.^- They are expedient and
iThe following information was derived from the 16 PF
questionnaire. See Chapter IV of this research study and/
or the 16 PF Handbook for a discussion of the source traits.
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feel free from group influence. Scarsdale Alternative
School students are more venturesome, sociable and
uninhibited than they are shy, restrained, diffident or
timid. Scarsdale Alternative School students tend to be
exceptionally tender-minded, sensitive and overly protected
Scarsdale Alternative School students tend to be unconven-
tional, very imaginative and creative and very self-moti-
vated. Scarsdale Alternative School students are somewhat
more forthright, natural, unsophisticated and sentimental
than they are shrewd, calculating, or worldly. Scarsdale
Alternative School students are much more experimenting,
critical, liberal, analytical and free thinking than they
are conservative, respecting of established ideas or
tolerant of traditional difficulties. They are interested
m intellectual matters, skeptical and inquiring regarding
ideas, either old or new. They tend to be more well
informed, less inclined to moralize, more inclined to
experiment in life generally and more tolerant of incon-
venience and change. Generally the Scarsdale Alternative
School student is temperamentally independent, accustomed
to going his own way and to making decisions and taking
action on his own. in addition Scarsdale Alternative
School students discount public opinion and tend not to
need other peoples agreement or support.
It appears that the kinds of students the Scarsdale
Alternative School has attracted (looking at factors C, G,
104
and Q3 ) are students who have personality traits charac-
terised by low or weak ego and poor self image and tend to
possess personality types (factors B and Q 2 ) that are
characterized as being bright, self-sufficient, and
resourceful .
^
Personality as Predictor of Success
Preliminary Analysis
As has been stated previously, it was the purpose
of this study to determine if there was a relationship
between student personality characteristics and student
success at the Scarsdale Alternative School; and, if such
a relationship did exist, to determine the nature of that
relationship and the specific personality characteristics
most highly correlated with student success. Once the
data on success and personality characteristics, described
in the two preceding sections, had been gathered; it was
necessary to analyze it to determine the existence and
of the relationship, if any, between personality
characteristics and success. This researcher chose step-
wise regression analysis, a type of multiple regression
analysis, as the statistical technique to be applied to
the data collected.
Before subjecting the data to stepwise regression
^-See Figure 7 and the 16 PF Handbook (pp. 80-109)
regarding traits C, G, Q 3 and B and Q 2 . For a discussion
of their significance and relationship, see the 16 PF
Handbook, pp. 83-84, 88-90, 106-107; 82-83; 105-106.
105
analysis, this researcher had to determine how many dis-
tinct aspects of student success were being measured by
the Scarsdale Alternative School faculty's ratings of the
Scarsdale Alternative School students. In order to make
this assessment, this researcher examined the intercor-
relations between each of the success characteristics
rated by the teachers. See Table 5 for the Correlation
Among Success Characteristic Ratings.
All the correlations are quite high, and no "clust-
ering" or set of characteristics appeared to exist in
the data. If there had been more than one distinct aspect
of success measured, there would have been at least two
clusters of correlations among the characteristics.
In addition, a principle components analysis of the
nine rating characteristics was calculated to determine if
more than one "component" was needed to sufficiently
explain the information contained in the original nine
ratings. In essence, this amounted to determining if a
single summation of the characteristics provided the most
compact way to represent these data. The percentage of
variance that each of the nine components was able to
explain in the original ratings appears in Table 6.
CORRELATIONS
AMONG
SUCCESS
CHARACTERISTIC
RATINGS
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TABLE 6
Principle Component Analysis
Components Percent Variance
Accounted for
1. School Attitude 83%
2. Self Attitude
7%
3. Motivation
4%
4. Participation 2%
5. Responsibility 2%
6. Decision Making 1%
7 . Independence 1%
8. Academic Achievement 0%
9. Overall Evaluation 0%
Only one component was necessary to explain nearly
all of the information contained in the original ratings
(83% of the variance). Hence, the success criterion (or
measure) which appeared most defensible to use was the
combined (or summated) characteristic rating.
Regression Analysis
After the correlation and principal components
analysis tables were constructed, stepwise regression
analysis was performed to determine the best linear
regression equation for predicting student success from
the students' scores on the Sixteen Personality Factor
Questionnaire. The stepwise regression analysis is
108
different from the usual multiple regression analysis in
only one important way. The usual regression procedure
would have determined the best equation for predicting
student success on the basis of all the 16 PP scores used
simultaneously, whereas the stepwise procedure builds up
to this full regression with all of the 16 PF scores in
a series of "steps”. These "steps" can be outlined as
follows
:
1.
step 1: a regression equation is determined for
predicting student success on the basis of only one 16 PF
variable. The variable that is chosen is the 16 PF score
which has the highest correlation with the success
criterion.
2. Step 2: a second regression equation is calculated,
on the basis of the 2 16 PF variables which, when combined
in regression equation form have the highest correlation
with the success criterion.
3. Step 3: a third regression equation is calculated,
on the basis of the 3 16 PF variables which, when combined
in regression equation form have the highest correlation
with the success criterion.
This process is continued until either all of the 16 PF
variables are included in the calculation of the regression
equation at one of the steps (i.e. in this case step 11),
or until the addition of another 16 PF variable simply
4
.
does not add to the level of predictability obtained in the
previous step.
109
On the basis of the stepwise analysis, the best pre-
diction equation for student success was determined by
selecting that equation or step which showed the highest
multiple correlation and the lowest standard error or
prediction. The equation applied to the 16 PF scores (in
standardized form) was:
Predicted success - -
.31A - .37B -
.32C + .25E +
. 2lG + .14H -
.21L - .17m-
.250 +
. 13Q2 + . 24Q3
.
The multiple correlation was .7522 for this equation,
the multiple correlation squared was
.5657, and the stand-
ard error of prediction was 3.4318. In other words, on the
basis of the 16 PF variables utilized in this step of the
analysis (i.e., variables A,B,C,E,G,H,L,m, 0,Q 2 and Q 3 ) 57
percent of the variance in the combined success rating was
predictable from these eleven 16 PF variables. This is a
strong degree of predictability to obtain for predicting
a student success criterion from personality measure alone.
Since a low score on the combined success rating means
the student was rated as more successful, the above stand-
ardized regression can be interpreted as follows: High
factor A,B,C,L,M, and 0 scores in general lead to a predic-
tion of high success, whereas low factor E,G,H,Q 2 and Q 3
scores in general lead to a predicted score of high success.
Judging on the basis of the size of the standardized
regression weights determined for each variable, it appears
110
that factors A,B, and C add most to the prediction of
success. That is, the more outgoing (high A score), more
intelligent (high B score)
, and more stable (high C score)
a student is, the more likely he will be predicted to be
a successful student.
The F value of 5.56 (see Table 7) points to the
rejection of the null hypothesis that the regression
equation
:
Predicted success = -
.31A - . 37B -
.32C + .25E +
.21G + .14H -
.21L -
.17M -
.250 + ,13Q2 + 24 Q 3
is not useful in prediction for success in this study
.
1
TABLE 7
Analysis of Variance for Regression Equation
Source D.F. Sum of Square MeanSquare
.
F
Mean 1 0.16431E 5 0.16431E
Regression 11 0.72111E 3 0.65555E 0.55663E 1
Error 47 0.55353E 3 0.11777E
Summary of Findings
In general Scarsdale Alternative School students tend
to be bright
,
assertive, venturesome, expedient, sensitive,
imaginative, free-thinking, self sufficient, and forthright.
1The null hypothesis was rejected since the computed
F > F
.95.
Ill
Generally, students at the Scarsdale Alternative School
were rated by Scarsdale Alternative School teachers to be
"somewhat successful" in the program. students tend to
have a positive attitude toward school and
motivated, and do accept responsibility for
learning and behavior.
self, are highly
their own
Based on the preliminary analysis, all the correla-
tions between success characteristics were quite high and
no "clustering" appeared to exist in the data. As a result
of the principle components analysis of the nine success
ratings, the success criterion used was the combined
characteristic rating.
After the preliminary analysis was performed, step-
wise regression analysis produced a single prediction equa-
tion. The results indicate that the more outgoing (high A
score)
,
more intelligent (high B score)
,
and more stable
(high C score) a student is the more likely he will be a
successful student at Scarsdale Alternative School. The pre-
diction equation accounted for 57 percent of the variance
between student success and student personality variables.
Other Conditions Related to Student Success
The outcome of the regression analysis is difficult
to interpret in many cases because the relationships
between the variables may not only reflect the strength of
the relationship between the variables but also reflect
such factors as the reliability with which the variables
112
have been measured as well as other factors and circum-
stances not included in the regression equation. 1
Based on the theory of organizational behavior and
personality development, personality was selected as a
predictor for success within the context of the Scarsdale
Alternative School environment. However, the literature
and research suggest that several other variables warrant
consideration. For example, just as students have differ-
ent personalities and learning styles, teachers also possess
different personalities and teaching styles. However, many
teachers have similar teaching styles and if grouped
together will generate an educational environment. The
teaching styles and learning styles generate a certain type
(informal, formal, etc.) of social system in the classroom
and/or school.
When examining student success, consideration should
be given to the methods used for teaching and learning.
Rather than the traditional concerns of the educational
establishment with grouping students homogeneously or
heterogeneously according to student achievement and
ability, it might be appropriate for educators to consider
grouping students homogeneously according to learning and
teaching styles. While some learners would be attracted
to an open approach, others would continue to profit from
the conventional approach.
talker and Lev, Elementary Statistical Methods
,
Chapter 14.
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in addition, psychologists are now indicating that
"fate control" is basic to all motivation and achievement
.
1
James Coleman in Equality of Educational Opportunities
stated:
;w’^e KeXtent to which an individual feelsthat he has some control over his destinyappears to have a stronger relationship to
together?"
th“ d° the SCh°o1 Actors
Moreover, Coleman concludes that if a student selects his
own learning environment, he is more likely to be inter-
ested in schooling, therefore, his own self-worth will be
enhanced. Again, Coleman states that
• . .of all the variables measured in the
survey
,
the attitudes of student interestin school, self-concept, and sense of
environmental control show the greatest
relation to achievement.^
Therefore, when examining student success, research-
ers also should examine the nature of the teaching and
learning styles of the students and teachers in the school,
and the student's own perceptions of himself, the student's
attitude about school, the student's self concept, and the
opportunity the individual (student) had to select his own
educational environment.
•1-Fate control is the ability of an individual to
sense control over his destiny.
2James S. Coleman, et. al
. ,
Equality of Educational
Opportunity (Washington, D.C.: U.S. Department of Health,
Education and Welfare/U.S. Office of Education, OE-38001,
1966), see Fantini
,
Public Schools of Choice
,
p. 77.
3Co leman
,
Equality of Educational Opportunities
,
see Fantini
,
Public Schools of Choice
^ p . 77.
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CHAPTER VI
CONCLUSIONS, IMPLICATIONS AND
SUGGESTIONS FOR FURTHER RESEARCH
The major focus of the exploratory research study
was to determine whether a relationship exists between
student personality characteristics and student success
at the Scarsdale Alternative School; and if such a relation-
ship was found to exist, to identify those personality
characteristics having the highest correlation with success
so that they might be used by guidance counselors and the
Scarsdale Alternative School for the purpose of advising
students as to which learning setting would be best for
them. The conclusions and implications which follow are
the result of careful consideration of not only the
results of the research but the assumptions underlying this
study and the limitations of this study.
Conclusions
The results of this study were consistent with the
expectations discussed in Chapter V. A relationship was
found between personality characteristics and success at
the Scarsdale Alternative School. By regression analysis
the following prediction equation was derived which includes
eleven personality characteristics which together accounted
for fifty-seven percent of the variance in the success
behavior of the Scarsdale Alternative School students:
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Predicted succe-s
• 3lA -
. 37B -
. 32C + .25E +
•21G + . 14H -
. 21L -
. 17m -
.250 + . 13Q 2 + . 24q 3 .
Although the Teacher Rating Form for Student Success
Characteristics produced success ratings which were both
more uniform and generally more positive than had been
expected (Table 4 in Chapter V illustrates the uniformity
m success ratings thus blurring the distinction between
successful and unsuccessful students)
, variations did exist
among the Scarsdale Alternative School students with respect
to their degree of success in the program. In general
students were rated as being successful, but some students
were rated as highly successful in the program while others
were rated less successful.
The prediction equation comprises the eleven person-
ality factors found to contribute to the predictive value
of the stepwise regression equation for student success at
the Scarsdale Alternative School. The coefficients of the
personality factors in the prediction equation indicate that
high factor A, B, C, L, M, and 0 scores and low factor E,
G, H, Q 2 and Q 3 scores in general lead to a high prediction
of success while low factor A, B, C, L, M and 0 scores and
high factor E, G, H, Q2 and Q 3 scores in general lead to a
low prediction of success.
A review of the Scarsdale Alternative School student
scores in the eleven principal personality source trait
characteristics^- reveals that while the Scarsdale Alternative
^-Figure 7 in Chapter V gives the mean scores of the
Scarsdale Alternative School students in all sixteen
personality characteristics measured.
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School program tended to attract students whose personality
• characteristics in general appear to be consistent with the
nature of the Scarsdale Alternative School environment
(high factor B, C, M and 0 and low factor E, G, and Q 3
scores as required by the regression equation for a predic-
tion of success) certain aspects of Scarsdale Alternative
School students' personalities were not consistent with the
nature of the Scarsdale Alternative School environment
(low factor A and L scores and high factor H and Q 2 scores
m contrast to the requirements for a prediction of success
indicated by the regression equation)
. Hence while the more
outgoing
, suspecting and dogmatic types of students are more
likely to be successful, the students attracted to the
Scarsdale Alternative School tend to be reserved, detached,
critical and trusting. While group dependency character-
istics are consistent with success, Scarsdale Alternative
School students tend to be venturesome, self-sufficient and
resourceful
.
The relative magnitudes of the coefficients of the
personality characteristics included in the prediction
equation indicate that of the eleven characteristics,
factors A, B and C are the most significant predictors of
success.
As indicated above, the regression analysis indicated
that personality accounted for fifty-seven percent of the
variance in success performance as measured in this study.
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This indication of the significance of personality as a
factor in a students' success at the Scarsdale Alternative
School is supported by and consistent with the statistical
test of significance (described in Chapter V) which led
this researcher to reject the hypothesis that the person-
ality success regression equation would not be useful in
predicting student success at the Scarsdale Alternative
School.
The results of this study suggest that the success
of the current Scarsdale Alternative School students is
a function of individual personality and the structure of
the school and that the personality of prospective Scars-
dale Alternative School students should be a factor con-
sidered in the selection of students for the Scarsdale
Alternative School in the future.
Implications
Most communities in this country have now recognized
that the traditional community school does not adequately
serve many of the students who, because of geographical
location, must attend those schools. As one response to
this recognized problem, many communities have developed
alternative public schools to complement the conventional
schools so that the community school system, as a whole,
is more responsive to the needs of all the children of the
community.
As discussed earlier in this study (Chapter I)
,
alternative schools generally differ from the traditional
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community school in curriculum, structure, staffing, decis-
ion making, or in a variety of other elements, all of which
constitute part of the learning environment. The variations
embodied in the alternative schools result from or consti-
tute a recognition of the proposition that different kinds
learning environments may be more appropriate for
different students.
The obvious corollary of that proposition is that to
best utilize the alternatives created for the results
intended
,
and to better meet the needs of particular
students
,
the communities must be able to place particular
students in the appropriate learning environment.
Behavior theory applied to educational organizations
suggests that a focus on personality as a predictor of
success in school is an appropriate area for study. This
study has attempted to develop and expand this theory by
examining the relationship of personality to success in
one particular learning environment. The results of this
study suggest that personality is a predictor of success
within the context of the Scarsdale Alternative School.
However, because of the limitations discussed later in this
section firm causal relationships cannot be inferred nor
are clear generalizations possible about the utility of
the individual personality factbrs. Given the context of
the research described in this study, it is hoped that
the results may provide educators with some direction in
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their efforts to make alternative schooling more
to and consistent with students' needs, desires
responsive
and
interests
.
The remainder of this section describes some
tions of the results of this research as well as
implica-
some impor-
tant caveats and attempts to provide all of those involved
m the educational enterprise with some insight into the
philosophy of alternatives, into the roles of options in
public education and into some ways in which the results of
this study may be utilized.
Theory suggests that it is important to consider the
degree of congruency between educational environments and
personality. The results of this study are consistent with
the theoretical expectations and show that in the context
of the Scarsdale Alternative School there is a relationship
between personality characteristics and success. A predic-
tion equation was derived by regression analysis (see
Chapter V)
,
which comprises eleven personality character-
istics which together account for fifty-seven percent of
the variance in student success in the Scarsdale Alternative
School.
The results of this study clearly suggest that the
personality characteristics of prospective Scarsdale
Alternative School students can be considered as one (and
not the only one) of the factors on which student placement
is based. Personality cannot be the only factor considered
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because this study showed that forty-three percent of the
variance in student success at the Scarsdale Alternative
School is not accounted for by personality and therefore
must be related to other factors.
Specifically
,
the study shows that Scarsdale Alterna-
tive School students compiled low scores (A, reserve and L,
trusting) on two personality characteristics on which they
should have had high scores (A, outgoing and L
, suspicious)
to increase their probability of success, and compiled high
scores (H, venturesome and Q 2 , self-sufficient) on two
characteristics on which they should have had low scores
(H, shy and Q 2 , group dependent). 1 These results suggest
that prospective Scarsdale Alternative School students
should be looked at more closely in these four areas than
they have been in the past or the structure of the Scarsdale
Alternative School should be modified to better match those
characteristics
.
Although accounting for fifty-seven percent of the
success variance is a rather impressive statistic, certain
caveats should be considered before the prediction equation
derived in this study is adopted for use in the Scarsdale
Alternative School student selection or before the general
principles represented in that equation are given broader
application elsewhere. First, it must be understood that
the specific prediction equation is valid for the community
from which the sample population (Scarsdale Alternative
!see Figure 7 on page 102.
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School) was drawn only if the sample involved in this study
were a representative sample. In this study because no
personality data on the Scarsdale High School population
was available it was assumed that the Scarsdale Alternative
School students who took the 16 PF questionnaire were a
cross section of the Scarsdale student community. This may
or may not have been a valid assumption. The degree to
which that basic assumption was invalid of course effects
the accuracy of the prediction equation when applied to the
broader Scarsdale student community.
The fifty-seven percent variance accountability of the
eleven characteristics in the prediction equation suggests
that perhaps the prediction equation should replace some
more traditional criteria as predictors of student success.
However, no attempt was made in this study to compare the
efficacy of personality as a predictor with the efficacy
of any traditional criterion. For example, no attempt was
made to correlate success with prior academic achievement,
intellectual capacity, age, grade level, etc. It may be
that such a comparison would show that traditional criteria
would be just as accurate a predictor of success as the
personality characteristics studied here. Indeed, the
generally successful ratings given to the students by the
teachers (rating form discussed below) indicate that the
traditional criteria, or simply the absence of criteria
in a free choice situation, were quite accurate. However,
the fifty-seven percent accountability factor is suffici-
ently high to justify consideration of personality as a
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predictor even
tive
.
if traditional criteria were equally effec-
The results of this study suggest that personality
factors A, B, C are dominant in the prediction equation.
However
, because of the nature of these characteristics
(A being outgoing, B being intelligence, c being stability)
this researcher suspects that perhaps these factors would
emerge as dominant if the 16 PF were administered to the
general high school population and the results correlated
with "success" at the Scarsdale High School—that is
perhaps those characteristics are basic to success in any
educational environment. What appear dominant statistically
in the prediction equation, therefore, may be less entrust-
ing in terms of differentiating potential success in
the Scarsdale Alternative School from potential success in
Scarsdale High School.
Other implications and caveats of this study concern
the Teacher Success Rating Form for Student Success Charac-
teristics. This form was developed by this researcher for
the purposes of this study and although its statistical
reliability was found to be quite high (see Chapter IV) the
results of this study indicate that the form might be recon-
sidered and possibly revised. Statistical analysis of the
success rating data show that the Scarsdale Alternative
School students were generally rated as successful and that
(eighty-three percent) of the variation among individual
success characteristics was accounted for by school attitude.
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The generally successful ratings could be the result
of: mere coincidence, students having the requisite charac-
teristics choosing to attend the Scarsdale Alternative
School; error in the rating form, success characteristics
being chosen which inadequately or incorrectly define success
or a conscious or unconscious inclination on the part of the
teachers rating the Scarsdale Alternative School to see the
students as successful because of compassion for the student
and/or a desire to see a program in which they have had a
part as successful.
One of the areas in which the Teacher Rating Form for
Student Success Characteristics as constituted for this
study may have been inadequate is in the rating of the stu-
dent who was rated as unsuccessful. This study made no
attempt to include a consideration of a student's pre-
Scarsdale Alternative School achievement record as part of
his success rating. Hence a student who was somewhat non-
functional in Scarsdale High School but who began to make
some progress at the Scarsdale Alternative School, although
not yet functioning on a successful" level, was rated
"unsuccessful"
,
the benefits he derived from the Scarsdale
Alternative School program were lost in the rating process
and his personality characteristics had no positive and
perhaps a negative impact on the personality-success
relationship even though the program had a positive impact
on him.
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A related possible weakness in the Teacher Rating Form
• for Student Success Characteristics is the failure of the
form to consider or measure those instances in which a stu-
dent, although still functioning successfully in the Scars-
dale Alternative School, is functioning less successfully
than when he entered the school, or is still functioning
very successfully, because of pure intellectual ability and
self discipline even though, in general, his personality
characteristics are not congruent with the structure of the
school. The personality characteristics of such a student
when treated in the same way as other "successful" students
has a distorting impact on the personality-success relation-
ship
.
In spite of all the caveats and qualifications
,
the
fundamental finding of the study remain: in the context
of the Scarsdale Alternative School, personality and
success are related and that relationship can be expressed
by the prediction equation. The implication of that finding,
that personality may be a factor in selecting students for
alternative schools, suggests a more important implication.
Based upon personality characteristics identified by the
16 PF or some other suitable personality test, academic
needs and other appropriate criteria, an alternative school
can be created for a given group of students with some
assurance that the school will meet the needs of the students
and in which student success ratings would be expected to
be high.
This last implication is really only a restatement of
the premise underlying the entire alternative school
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concept: to create schools to meet the needs of students
not adequately served by monolithic traditional community
school systems.
Suggestions for Further Research
Communities need to develop alternatives to serve
their heterogeneous clientele, to meet needs not presently
being met, and to expand the number of learning environ-
ments to accommodate a broader range of personality types
and learning styles. This study represents an attempt to
supply some direction on how people- - students
,
parents
and guidance staff—can come to responsible decisions about
the most appropriate learning environments where individual
students have the best chance to succeed.
Given the rather limited scope and exploratory nature
°f this research study, several opportunities exist for
continuing research on maximizing the gain of alternative
schools and programs for meeting the needs of individual
students
:
1. Even though it was assumed that faculty members
had some acquaintance with all students in the alternative
school so that faculty consensus could be accepted as an
accurate representation of student success, the success
characteristics developed represent only an approximate
measure. The uniformity of the success ratings^- could be
^See Chapter V, Table 6 for Principle Components
Analysis, and Table 3, Pooled Ratings for Each of the
Scarsdale Alternative School Students in Each of the
Success Characteristics.
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attributed to chance, to a weakness in the instrument
reflected by either teacher rating errors or the predomin-
ance of one characteristic, or to personal biases of the
raters. The overall rating of success attributed to the
Scarsdale Alternative School students may stem from the
teacher's desire to emphasize any positive characteristic
of the student. For example, eighty-three percent of the
variance in student success was accounted for by the school
attitude characteristic. Therefore, teachers may have
emphasized this positive characteristic thereby rating the
students as being successful. This suggests that the
success measure may be too narrow in focus and may not be
an accurate definition of success. Hence the uniformity
of success casts suspicion on the accuracy of this success
rating instrument.
More work needs to be done to describe student success
and performance in alternative environments. Emphasis
should be given not only to the delineation of success but
also to the use of the success characteristics themselves
as attributes that might have some potential for prediction.
2. The 16 PF Questionnaire utilized in this research
seems to be satisfactory (research supports the validity of
16 PF along with its wide application) however, other con-
ceptualizations of personality could be examined.
3. While this research study suggests that personality
is a predictor of student success this study was conducted
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in only one specific setting with a comparatively small
number. of students and teachers. In addition, as is with
much of educational research, this study did not maintain
adequate control over all of the factors related to educa-
tional outcome. Furthermore, the data utilized in this
study was collected at just one point in the experience of
the students and teachers at the Scarsdale Alternative
School
.
More research needs to be done on methods to control
the intervening variables affecting educational outcome.
Perhaps research designs other than the one used by this
researcher, can be developed that will enable educators to
derive results having wider applicability. Studies need to
be conducted in a variety of settings with varying organ-
izational structures and with larger populations (with high
degree of control over intervening variables)
. Since this
study accounted for only a portion of the variance in student
success, more research needs to be conducted into the nature
and relative importance of other possible predictors of
success. Perhaps combinations of predictors utilized in a
pre-post design (which will measure student growth) will
yield more accurate representations of the educational
reality.
4. A related yet distinct aspect of a student’s total
make-up is his learning style. Researchers might consider
matching learning styles and personality to learning
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environments. Results from such research may have greater
utility to those individuals responsible for guiding
students
.
5. Replications and follow-up studies need to be
carried out utilizing other statistical methods such as
discriminate analysis, to build upon the predictor profiles
produced by the regression equations. 1
6. As has been alluded to previously, the regression
analysis carried out in this study was based on the assump-
tion that the Scarsdale Alternative School student body
was a representative cross section of the general Scarsdale
student population. This assumption was not founded on any
statistical data but was adopted because of the absence of
such data. To verify that the results of this study have
application to the general Scarsdale student population,
the 16 PF questionnaire should be administered to all
Scarsdale High School students and the data from those ques-
tionnaires checked against the results of the Scarsdale
Alternative School student personality questionnaire. If
the new statistical information differs appreciably, the
additional data should be integrated with the data produced
by this study, a new regression analysis performed and the
resulting prediction equation substituted for the one
developed in this study.
1See page 109 for the regression equations.
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7. A personality-success analysis could be done on
Scarsdale High School students to see if the apparent
differences in learning environments between the Scarsdale
Alternative School and Scarsdale High School really have
different impacts on students with different personality
characteristics. Such a study might point out some par-
ticular personality characteristic common to many Scarsdale
High School students which are totally inconsistent with
specific aspects of the high school's structure, and
therefore might provide guidance with respect to possible
modifications of the high school.
8. Teaching styles might be studied; their impact on
the total learning environment and their interrelation
with student personality and learning styles, and hence,
with success.
The possibilities for additional fruitful research
are numerous. It is hoped that the results of this study
will both encourage and Justify some of the additional
research suggested above.
Concluding Remarks
Every effort has been made to eliminate all possible
bias from the measures of success and personality as well
as to reduce errors of observation and measurement. While
this researcher must assume the responsibility for any
errors introduced into this study, it is hoped that the
errors included in this study remain purely chance errors
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and as such are likely to be both positive and negative
and to have only a negligible effect on the outcome of
this research.
An important question raised about offering alterna-
tives learning environments concerns the ability of the
parents and students to make wise decisions. Professional
guidance is important; however, parent and student decision-
making is basic to the implementation of "alternativism"
.
Therefore, an important component of offering students
differing learning environments is to educate students and
parents about the range of educational alternatives avail-
able to them. Providing basic information to students,
parents and the guidance staff about the goals, philoso-
phies and structures of the school helps to insure that
those making the decisions and giving the guidance have
been prepared to make wise choices.
Developing learning alternatives encourages a human-
izing of our schools and the educational process. Parents,
students and professionals long for a more intimate group
that enables students to develop a sense of belonging, to
be treated as individuals
,
to have some control over their
own destiny and for teachers to individualize. Providing a
range of options for students
,
parents and teachers enhances
the possibility for an appropriate match between students
and learning environments, that would encourage the human
dimensions in schooling, and so maximize educational out-
comes.
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APPENDIX A
APPENDIX A
TEACHER RATING FORM FOR STUDENT SUCCESS CHARACTERISTICS
Directions :
The set of characteristics listed below requires an
evaluation summary of your past and present experiences
with each student in the Alternative School.
Place the number in the appropriate box, which, in
your judgement, most accurately represents your overall
assessment of the student according to the indicated
characteristic. Indicate the first response that comes
to mind.
Definitions of terms:
1* School attitude - positive feeling toward school and
towards the learning process
2. Self attitude - understanding of self and an apprecia-
tion of one's worth; self respect
3. Motivation - self-directed; pursues learning for its
own sake; takes initiative
4. Participation - taking an active role in classes, core
group, community meetings and committees
5. Responsibility - being able to accept control over
one's own behavior and learning; making and keeping
commitments
6. Decision making - makes effective choices from a range
of options, i.e. selection of learning activities,
voting on issues, etc.
7. Independence - acts for one self; does not depend on
someone else for learning; doesn't rely on others for
assistance; self sufficient; incisive person
8. Academic achievement - overall assessment of a student
performance concerning the mastery of basic learning
skills, i.e. reading, writing, computation, inquiry,
etc.
9. Overall evaluation of a student's ability to work
effectively at Scarsdale Alternative School - in your
best judgement considering the above success character
istics rate the student's overall ability to work
effectively at Scarsdale Alternative School.
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TEACHER RATING FORM FOR STUDENT SUCCESS CHARACTERISTICS
Directions: Place the number in the appropriate box, which,m y°ur judgement
,
most accurately representsyour overall assessment of the student accordinqto the indicated characteristics. Indicate thefirst response that comes to mind and make fre-quent reference to the definitions of terms.
Ratings: Successful - 1 Somewhat unsuccessful - 3Somewhat successful - 2 Unsuccessful - 4
School
attitude
Self
Attitude
Motivation
Participation
Responsibility
Decision
Making
Independence
Academic
Achievement
Overall
Evaluation
1 . Judy Aisen
2. David Albert
3. Leslie Alexander
4. Susan Allee
5. Claudia Barasch
6 . Lori Barg
7. David Beckett
8. Carol Bensen
9. Susan Billet
•opH Susan Bogart
11. Kirsten Brownwood
12. Lienne Canino
13. Fred Cox
14. Bruce Cutler
School
attitude
Self
Attitude
Motivation
Participation
Responsibility
—
Decision
Making
Independence
Academic
Achievement
Overall
Evaluation
_
—
15. Lori Dotoratos
16. Brandy Eiger
17 . Susan Elsen
18. Vicki Emory
19. Barbara Feuerstein
20. Bram Fierstein
21. Beryle Fisher
22. Donna Frankel
23. Nancy Garlock
24. Kenny Gaylin
25. Thomas Giventer
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ABSTRACT
AN EXPLORATORY STUDY OF THE RELATIONSHIP BETWEEN
STUDENT PERSONALITY AND STUDENT SUCCESS IN
THE SCARSDALE ALTERNATIVE SCHOOL
A Dissertation Presented
by
Judy Bond Codding
Problem
In order to expand the number of learning environments
and to complement the conventional High School, the commun-
ity of Scarsdale developed an Alternative High School.
Attendance at the Scarsdale Alternative School is based on
student choice, therefore, it is important that students be
given guidance as to which setting for learning Scarsdale
High School or Scarsdale Alternative School would be best
for them. Hence this study attempted to determine whether
a relationship exists between identifiable student person-
alitY characteristics and a student's probabilty of success
at the Scarsdale Alternative School.
Procedures
In order to analyze the problem, there were two vari-
ables investigated within the context of the Scarsdale
Alternative structure.
The independent variable was student personality and
the dependent variable was student success. The data were
collected from two instruments. There were Cattell's
Sixteen Personality Factor Questionnaire (16 PF) and the
Teacher Rating Form for Student Success Characteristics,
developed as a result of this researcher's experience in the
program.
The 16 PF test was administered individually to the
fifty-nine Scarsdale Alternative School students over the
period of one weeks' time. The Teacher Rating Form for
2for Student Success Characteristics was filled out by all
•eight Scarsdale Alternative School staff members. Stepwise
regression analysis was applied to the data after a prelim-
inary analysis of the data.
Findings
The following are the principle findings:
1. Fifty-seven percent of the variance in the combined
success rating was predictable from the 16 PF variables A,
B, C, E, G, H
,
L, M, Q, Q 2 and Q 3 .
2. High factor A, B, C, L, M and 0 scores in general
lead to a prediction of high success, whereas low factor
E, G, H, Q 2 and Q 3 scores in general lead to a predicted
high success.
3. Judging on the basis of the size of the standard-
ized regression weights determined for each variable it
appears that factors A, B and C add most to the prediction
of success. That is, the more outgoing (high A score),
more intelligent (high B score) and more stable (high C
score) a student is, the more likely he will be predicted
to be a successful student at the Scarsdale Alternative
School
.
Implications
The implications revealed by the findings are as
follows
:
1. The variable of personality utilized in this study
appears to have some usefulness and potential as a predictor
3for student success in the Scarsdale Alternative
School.
2. Since the study showed that forty-three percent
of the variance in student success at the Scarsdale
Alternative School is not accounted for by personality,
other factors should be investigated as a potential
predictor for success in alternative environments.
3. The results suggest that the Scarsdale Alternative
School has not always attracted the kind of personality
that is most likely to be successful given the behavioral
implications of its structure.
4. The discrepancies in the matching of the person-
ality factors determined by the prediction equation with
those required by the structure of the school and those of
the present student population suggest that the Scarsdale
Alternative School consider examining the implications of
its present structure in view of these mismatches.
5. The results suggest that perhaps the dominant
factors found in the prediction equation (high A, B, C)
are basic to success in any educational environment.


